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Abstract 
The research was an intrinsic case study, which investigated the teachers’ perceptions and 
usage of formative assessment practices among English language teachers within the 
Hong Kong context. The sample was drawn from thirteen in-service English language 
teachers working within a primary school that is working collaboratively with a Non 
Government Organization (NGO) called “Batelle for kids”, which provides strategies and 
frameworks for the implementation of formative assessment. This research seeks to 
investigate the teachers’ perceptions within this particular context. In addition, the 
underlying factors that could potentially hinder or facilitate formative assessment 
practices were examined. The research was conducted by using a questionnaire and 
interview. The results generated revealed that teachers had positive perceptions of 
formative assessment and implement it daily. The findings suggest that the more 
collaboration amongst teachers and the school, the greater possibility for change, in terms 
of raising the standards of individual teachers’ formative assessment practices.  
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Chapter 1: Introduction 
1.1 Contextual Background 
Hong Kong’s assessment culture has been predominantly portrayed as being 
examination-oriented and highly competitive, with great emphasis placed on students’ 
grades (Lee, 1996; Pong & Chow, 2002 as cited in Carless, 2011). The competitive 
nature creates pressure on teachers to focus on teaching toward public examinations and 
maximizing students’ pass rates, which then become a major criterion on teacher 
effectiveness (Carless, 2011). This often results in the “transmissive, exam-oriented 
teaching style” (Carless, 2011, p. 80) being adopted by teachers and students.  
 
The Hong Kong government sought to address these issues through the implementation 
of curriculum reform. In light of Black and William’s (1998) recognition on the 
significant impact of feedback towards pupils’ learning, there has been a wide range of 
initiatives promoting the use of formative assessment practices in classrooms to create 
opportunities for teachers to provide constructive feedback to students (Morris & 
Adamson, 2010). Such initiatives are titled as “Learning to learn” and “Assessment for 
Learning”, which have influenced Hong Kong policies to use assessment as a tool for 
learning.  
 
Within the initiative “Assessment for Learning” (AfL), assessment was highlighted as 
being key for learning. This was reiterated by official government documents (CDC, 
2002), which stated that assessments should be incorporated into classroom teaching 
throughout the school year. Therefore, assessment should not only be considered as an 
 9 
end-of-learning activity, which checks if the learning expectations have been met (Berry, 
2008). It can be used to facilitate students’ learning during the teaching and learning 
process by having teachers provide constructive feedback to students on how they can 
improve. Teachers can also use the information gathered from assessment practices to 
review their expectations of students’ learning, and their teaching strategies to enhance 
learning and teaching (CDC, 2004). Formative assessment can be seen to lend itself more 
to the AfL initiative.  
1.2 Research rationale and foci  
Language learning is a main focus in schools as the goals of education are to nurture 
students who are biliterate in Chinese and English, and trilingual in Cantonese, English 
and Mandarin. The teaching of English is often influenced by the mother tongue language 
Chinese, which is taught through methodical memorization and learning the forms of the 
Chinese characters (Carless, 2011). In turn English is perceived to be of academic 
importance, thus resulting in a focus on the form of the language rather than the meaning.  
In total, there are twelve examinations in a school year for students aged six years old 
onwards. These examinations are perceived as a discrete event whereby once a unit of 
work is taught, students are tested on it and the teacher moves on to the next unit 
(Carless, 2011).  
 
While the learning component of assessment has been stressed upon and conveyed 
explicitly to schools in the curriculum guidelines, this may not easily be applied into 
classroom actions (Berry, 2008). According to Berry’s (2008) series of small-scale case 
studies, it indicated that there was “little change to teachers’ views of assessment and its 
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relationship with pedagogy” (Carless, 2011, p. 85). This demonstrates one of the many 
social realities that underlie the successful implementation of assessment practices. It is 
one of the many instances, which represent a mismatch between the curriculum intentions 
and curriculum realities.  
 
In order for the successful implementation of the curriculum reform, support and 
guidance needs to be given to teachers. Black and William (1998) stress the importance 
of the role of teachers as they determine the standards of learning. Assessment should be 
seen by teachers as a tool to promote student learning and achievement in the classroom. 
The teacher’s attitude and behaviors need to be considered for change to occur in the 
teachers’ classroom practices. Moreover, Carless (2011) states that without the teacher’s 
positive attitude it is unlikely for them to put time and effort in promoting formative 
assessment.  
 
The research was conducted in a primary school, which is currently collaborating with a 
non-government organization (NGO) called “Battelle for Kids” to incorporate formative 
assessment practices into their teaching. The research seeks to explore how this project 
has influenced teachers’ perceptions on formative assessment practices implemented in 
the English language classroom. This would develop an in-depth understanding on the 
underlying factors that affect teachers’ own formative assessment practices. The 
objectives of the research are listed below:  
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1. To discover teachers’ perceptions of formative assessment practices and their 
current formative assessment practices  
 
2. To find out the underlying factors that have an impact on the implementation of 
formative assessment practices 
 
In the next chapters, I will present and discuss the literature gap that has been identified 
as the school’s established formative assessment culture, and successful implementation 
of formative assessment practices by teachers. Then, I will explain how this research 
explored and understood the influence of this project on the teachers’ perceptions of 
formative assessment practices.  
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Chapter 2: Literature review 
This chapter seeks to examine the nature of formative assessment practices within the 
English language classroom. In addition to the teachers’ roles and perspectives towards 
formative assessment practices. This will essentially help develop a better understanding 
of how such practices would be viewed and implemented by teachers. Furthermore, this 
will later be used to guide and facilitate the discussion on how the project has influenced 
teachers’ perceptions of formative assessment practices implemented in the English 
language classroom.  
2.1 Formative assessment in the Hong Kong context  
While the impact of formative assessment in developing students’ learning was 
acknowledged and accepted, Hong Kong is still unable to effectively implement the plans 
and policies accordingly. The assessment practices implemented in schools are still 
reminiscent of traditional approaches. Berry (2008, as cited in Carless, 2011) conducted a 
series of small-scale studies on formative assessment in Hong Kong schools. In a 
particular case study, it was revealed that there was still a restricted view towards 
assessment, where there was more focus on when assessment was conducted instead of 
its potential on student learning. This can be attributed to the small changes in teachers’ 
views of assessment in general and its relationship with pedagogy.  
 
Evidently, there still remains a highly competitive and selective approach towards 
assessing students instead of using one that is more formative and supportive in nature. 
The high stakes social function of assessment places heavier weighting on pencil-and-
paper tests, and marginalizes the significance of implementing the AfL initiative. 
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Therefore, the potential for assessment reform within Hong Kong’s cultural context may 
be limited (Berry, 2011).  
2.2 Definition of formative assessment  
Formative assessment refers to “something teachers do with and for students” (Heritage, 
2010, p 7). It is described as an ongoing process, which takes place during teaching and 
learning. Teachers involve students in the assessment process with them, and share the 
responsibility in students’ learning. Both teacher and students are involved in gathering 
information in order to determine the next steps in instruction (Black & William, 2009).  
 
The information collected seeks to close the gap between the student’s current level and 
where the student is expected to be by the end of the lesson (Heritage, 2010). The 
feedback generated in formative assessment must be used “to make changes in the 
students’ learning status and help them close the gap” (Heritage, 2010, p. 10). Once this 
gap is closed, another one opens and student learning moves on to the next stage 
(Heritage, 2010). Therefore, the assessment process seeks to provide evidence for 
improving students’ learning. In order to allow teachers and students to make changes in 
students’ learning, and close the gap between the current and intended learning goal 
(Heritage, 2010).  
2.3 Purpose of formative assessment 
According to Black and William (1998) there is evidence showing that formative 
assessment is essential in classroom work and can raise standards of achievement. From 
their review of at least twenty studies, it showed innovations that strengthened formative 
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assessment produced significant and often substantial learning gains (Black & William, 
1998). In particular, low achievers were found to benefit from improved formative 
assessment, which reduced the gap in achievement and raised the overall achievement 
levels of students (Black & William, 1998).  
 
The underlying assessment culture of formative assessment includes a learner-centered 
approach, which allows the individual needs of students to be catered for through the use 
of a plethora of procedures. According to Valencia (1997, as cited in Berry, 2008), 
including a variety of assessment procedures will ensure that every student has the 
opportunity to demonstrate their ability, and the teacher has sufficient information to 
construct a complete, balanced assessment for each student. Students are able to 
demonstrate their understanding in a way that best suits them. Moreover, they are given 
maximum voice and visibility for their diverse activities and accomplishments 
(Hargreaves, Earl & Schmidt, 2002, as cited in Berry, 2008).  
 
Since students are presented with various opportunities to demonstrate their learning, this 
can help increase the chances for students to feel success in the classroom. Considering 
how formative assessment is an ongoing process, this provides regular experiences of 
success, which can typically lead to increased levels of self-esteem. When self-esteem is 
high students are more likely to take risks, try difficult tasks and are more capable in 
tolerating failure as a normal aspect in learning (Berry, 2008).  
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When formative assessment becomes an integral part of the learning experience, it can 
help motivate students by embedding authentic assessment activities in the teaching and 
learning process (Berry, 2008). Students are stimulated to create and apply a wide range 
of knowledge (Berry, 2003, as cited in Berry, 2008). Through utilizing authentic 
activities and assessments, the acquisition of knowledge and learning skills becomes 
more natural and meaningful for students (Berry, 2008). This facilitates students’ higher 
order thinking and engages them in a deeper approach to learning. 
 
By becoming part of the assessment process, students are motivated to become more 
responsible and take an active role in their own learning, as they are given opportunities 
to reflect on their own learning and determine their next steps in learning (Berry, 2008). 
Students can become effective learners as they learn to become self-regulated learners, by 
monitoring their learning against the goals, applying learning strategies to tasks and 
adapting their strategies to make progress (Butler & Winne, 1995; Paris & Winograd, 
2003; Zimmerman, 2000, as cited in Heritage, 2010). By providing feedback, teachers 
can help provide students with the necessary information to build their repertoire of 
learning strategies and tactics, which can be applied to other learning domains (Heritage, 
2010).  
2.4 Barriers towards formative assessment  
Teachers play a crucial role in the classroom as they affect whether the standards of 
students’ learning can be raised through the implementation of formative assessment. 
Formative assessment is not easily implemented in the classroom, as there are many 
variables that need to be taken into consideration. This can be categorized into internal 
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and external factors. The internal factors in conducting formative assessment is 
contingent on the availability of resources, which include time, funds, school 
environment and the means for reporting school progress to the stakeholders (Inbar-
Lourie & Donitsa-Schmidt, 2009).  
 
Formative assessment requires an indefinite period of time to build students’ dispositions. 
There will be students who resist attempts to change the accustomed routine, and they 
cannot be expected to accept the value of changes for their learning unless they have 
experienced the benefits (Black & William, 1998). In addition, formative assessment 
would require more class time, especially if there is an aim to change the outlook of 
students towards learning and working methods (Black & William, 1998). Often teachers 
feel pressurized to complete the prescribed syllabus and become concerned that formative 
assessment takes away too much time from teaching the syllabus (Carless, 2011).  
 
The school environment becomes a factor as it can determine the innovativeness of 
teachers, as well the degree of collaboration among teachers towards the implementation 
of formative assessment. The more collaboration found among teachers and school, the 
more likely it was for the development of individual teaching practices in line with 
formative assessment (Carless, 2011).  
 
The means for reporting school progress influences the weight given towards formative 
assessment. This can affect the frequency it is conducted in the classroom, the ways 
teachers are encouraged to implement it and the formative assessment strategies used. In 
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addition, this can determine the follow-up after tests whether it is used diagnostically or 
formatively.  
 
The external factors include the pressure exerted by policy-makers, educational 
authorities and teachers to reach the high levels of performance in external examinations 
(Black, 2003, as cited in Inbar-Lourie & Donitsa-Schmidt, 2009). This can impact 
teachers’ teaching and assessment practices towards more standardized formats, which 
are often associated towards maximizing students’ performance in external tests.  
2.5 Formative assessment in English language teaching  
The assessment of language learning requires teaches and assessors to have knowledge of 
the social and cognitive processes that are involved as students are being assessed. In 
addition, this needs to be achieved in an environment, where students’ first language and 
first language identities are acknowledged and built on (McKay, 2006). Effective 
language assessment seeks to promote and monitor students’ ability so that they can 
progress to new discourses relevant to the language they are learning (McKay, 2006). 
 
It is essential for assessment and feedback to evoke positive emotions from students in 
regards to language learning, peers and themselves (McKay, 2006). Considering how 
students each possess their own learning needs, individualized needs assessment and 
targeted feedback during assessment practices provide opportunities for feeling success, 
which enhances their motivation. Students are able to show their language ability in tasks 
they are familiar with through the implementation of formative assessment in the 
classroom. This can help promote their interest and motivation to use the second 
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language. In addition, teachers and students can use the feedback generated from 
formative assessment strategies to plan their next steps in language learning.  
2.6 Teacher’s role in formative assessment  
Perrenoud (1991, as cited in Heritage, 2010) has stated that teachers, who want to 
practice formative assessment, must reconstruct their teaching contract to counteract 
students’ habits. This carries the notion that power in the classroom is not only refined to 
the teachers. Instead it is distributed between teachers and students, who work together 
collaboratively to share responsibility in the learning process (Heritage, 2010). As such, 
the classroom has to become a ‘safe’ place, where students feel comfortable in asking for 
help, view errors as a source of learning, and admit difficulties or problems in learning 
(Heritage, 2010). Therefore, teachers have to create classroom conditions that permit high 
quality interactions in order for effective formative assessment to take place (Clark, 
2011).  
 
Moreover, they need to have the necessary skills, knowledge and attitudes to create a 
classroom culture, which can facilitate the successful implementation of formative 
assessment in the classroom. By having the necessary skills and knowledge ensures that 
teachers have thorough understanding of the principles and practice of the proposed 
change (Brown & McIntyre, 1978, as cited in Carless, 2011). 
2.7 Studies on teachers’ perspectives on formative assessment  
In similar studies conducted worldwide, the literature gap will be explored by reviewing 
studies on teachers’ perceptions on the implementation of formative assessment practices. 
 19 
The existing studies will be used to develop an understanding on the literature gap, which 
is the teachers’ perception of formative assessment practices from a school that has 
successfully established a formative assessment culture.  
 
According to the study conducted by McNair et al. (2003), teachers were reported to not 
be “comfortable with the systematic integration of other assessment approach for the 
purpose of formative assessment to inform instruction on an ongoing basis” (McNair et 
al., 2003, p. 29). They were reported as not having a clear understanding on how to use 
assessment to support the teaching and learning process, which resulted in their low 
levels of confidence in using it. While they could comment on formative assessment 
strategies they knew, they appeared to be using these strategies in a random manner.  
 
Even though, the teachers were reported as having the appropriate assessment 
terminology and preference for authentic classroom assessment strategies, they lacked the 
knowledge or skills needed to assess students. It was suggested that teacher preparation 
programs be provided for professional development. In addition, teachers need plenty of 
opportunity to practice applying assessment principles in their teaching. Overall, it was 
essential for teaches to have the “skill, confidence and ongoing support in order to 
develop a systematic approach” (McNair et al., 2003, p. 30).  
 
Similarly Sach (2011) discovered that teachers’ were less confident in implementing 
formative assessment strategies in the classroom. It was stipulated that the teachers did 
not recognize the importance of the potential of self-assessment, or ‘pupil voice’ as part 
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of formative assessment practices to enhance learning. There was a possible link found 
between teacher experience and their levels of confidence, in regards to their expectations 
of students. Based on statistical analysis, there was an emerging relationship between 
teachers experience, the grade they taught, and their perceptions. It was felt that more 
work was needed for teachers, in order to ensure that both theory and practice are closely 
related. 
 
In comparison, Inbar-Lourie and Donitsa-Schmidt (2009) categorized teachers’ 
perceptions into four different perspectives, which were technical, cultural, political and 
postmodern. The predominant factor from the study was the technological factor, which 
was the “highest predictor of teachers not using alternative assessment practices” (Inbar-
Lourie & Donitsa-Schmidt, 2009, p. 197). Factors such as time constraints, 
incompatibility between the report card used to present students’ achievement, and 
teachers’ knowledge and skills on conducting formative assessment were identified and 
categorized as technical. This demonstrated the importance of allocating sufficient 
resources in order to implement formative assessment.  
 
The postmodern factor was another contributing factor on the use of formative 
assessment. Teachers with a critical stand were found to have a lack of trust in formative 
assessment instruments. The study indicated teachers’ ambivalent stance on the place and 
role of formative assessment in a traditional assessment environment (Inbar-Lourie & 
Donitsa-Schmidt, 2009). This has resulted in an “incongruence within the system” (Inbar-
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Lourie & Donitsa-Schmidt, 2009, p. 200), where teachers are expected to teach under 
ambivalent conditions.  
 
In contrast, Thomas et al. (2011) discovered that formative assessment tools were used 
infrequently in their teaching, and often designed to achieve a specific purpose. 
Interestingly, the teachers were noted as viewing formative assessment as being teacher 
directed, which related to their perception that formative assessment depended on the 
teacher. Furthermore, teachers within this context were reported as having limited 
experience in implementing constructive approaches in teaching, and formative 
assessment practices. It was suggested that the implementation of formative assessment 
practices required vigilant ongoing professional development.  
 
Overall, the studies seem to imply that teachers have a lack of support and understanding 
on the implementation of formative assessment practices in the classroom. This hindered 
their levels of report success and confidence of teachers in implementing such practices 
in their daily teaching. Therefore, a literature gap has been identified from the limited 
amount of research on teachers’ perceptions of formative assessment practices 
implemented in a school with an established formative assessment culture.  
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Chapter 3: Methodology  
This chapter narrows the scope of the research by outlining the research questions. It will 
detail the research methods chosen, which will be supported with literature. Further 
background information on the research site and participants will be given. In addition to 
the data collection and data analysis methods used.  
3.1 Research questions  
The research questions below seek to focus the scope of the data, in order to achieve the 
objectives of this research.  
 
1. What are the teachers’ perceptions of formative assessment in this school and how 
do they report implementing it in their classroom? 
2. What are the factors hindering or facilitating the development of formative 
assessment practices? 
3. How can the implementation of formative assessment be enhanced in the Hong 
Kong primary English classroom? 
3.2 Methodological approach  
An intrinsic case study was implemented as the research aims to develop an in-depth 
understanding on how the implementation of the project influenced teachers’ perceptions 
towards formative assessment. According to Cohen et al. (2007) it is able to “penetrate 
situations in ways that are not always susceptible to numerical analysis” (p. 253), as it 
involves an observation and investigation of the effects in the real contexts. This enables 
 23 
a deeper understanding on the unique features found within the individual situation, 
which may have been lost in larger scale data.  
3.3 Research setting and participants  
The research sample was of purposive sampling, comprising of in-service English 
language teachers from one local primary school. The research setting was in a band one 
local primary school, which used English as the Medium of Instruction (MOI). The 
mother tongue language of the students was Cantonese. Students were encouraged to 
speak in either English or Mandarin. The students came from middle and upper class 
families.  
 
The primary school is currently collaborating with a NGO called “Battelle for kids”, and 
receives external support from them. The school incorporates various formative 
assessment practices in their daily classroom teachings, which focus on developing the 
reading, speaking and writing skill. This is assessed according to the assessment rubric, 
which contains the criteria for that particular unit, and this has been shared with students.  
 
The research participants were mainly in-service English language teachers from this 
particular primary school. All sixteen in-service English language teachers were invited 
to complete the questionnaire, and four were invited to take part in the interview.   
3.4 Data collection methods 
The data collection methods were in the form of questionnaires (See Appendix 1) and 
interviews (See Appendix 2). 
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3.4.1 Questionnaire  
The questionnaires were anonymously administered to sixteen in-service English 
language teachers, as this provided a general overview of the implementation of 
formative assessment practices. There were thirteen completed questionnaires, which 
were collected over a period of two months.   
 
The nature of the questionnaire method is described as being a useful instrument to 
collect survey information, and it provided structured, and numerical data, which could 
be comparatively straightforward to analyze (Wilson & Mclean, 1994, as cited in Cohen 
et. al., 2007). A questionnaire was adapted from Sach (2011), who explored teacher’s 
perceptions of formative assessment in lower and middle schools in the United Kingdom. 
This would provide a foundation on which teachers’ perceptions towards formative 
assessment could be built on. A pilot study was conducted with three pre-service 
teachers, and modifications were made to ensure the perception statements were relevant 
to the Hong Kong context.  
 
The questionnaire consisted of twenty-two perception statements, which sought to 
investigate teachers’ existing perceptions on formative assessment. The questionnaire 
consisted of three components, which were the teacher’s approach to learning in general, 
understanding and use of formative assessment and school culture. A 5-point Likert scale 
was used to measure the level to which they agreed or disagreed. This helped “build in a 
degree of sensitivity and differentiation of response while still generating numbers” 
(Cohen et. al., 2007, p. 326), and made the responses easier to categorize and analyze. 
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Moreover, it provided a concise and immediate view on the formative assessment 
practices of the particular school.  
 
Due to the purpose sampling of a particular group of participants, only in-service English 
language teachers in that particular primary school were invited to complete the 
questionnaire. The data collected solely represented the teachers’ perceptions within the 
particular school, and does not represent the wide population instead it only represents 
itself. As a result, in-depth information was provided on the particular issues unique to 
the school.  
3.4.2 Interview 
The interview sought to develop and build on the questionnaire responses, as this enabled 
the participants “to discuss their interpretations of the world in which they live, and to 
express how they regard situations” (Cohen et. al., 2007, p. 349). This provided a human 
dimension towards the implementation of formative assessment practices. 
 
There were four participants (See table 3.1) who were invited for a thirty-minute 
interview. The length of the interviews ranged from twenty to forty minutes. This was 
conducted face-to-face on school premises, and audio taped for the entire duration. The 
participants were chosen according to their years of experience in teaching, and 
involvement in the school’s formative assessment program called “Formative 
Instructional Practices” (FIP). This was due to the assumption that teachers with more 
years of experience would have more exposure to the concept of formative assessment, 
and offer their insight on the reality in implementing formative assessment practices.  
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Name  Years of teaching experience  Additional information  
Teacher A  10 Also teaches Mathematics 
Teacher B 13 Nil.  
Teacher C 5-6 English subject co-ordinator   
Teacher D  16  Assistant English subject co-
ordinator  
 
Table 3.1 Background information of participants 
 
 
Before the interview, the participants were asked to provide a sample of a formative 
assessment task they have implemented. This acted as a stimulus to help the participants 
talk about their feedback practices in more detail.  
 
The semi-structured nature of the interview provided opportunities for questions to be 
asked, which emerged from the immediate context. Hence, a degree of flexibility was 
provided to ask spontaneous questions and created opportunities for immediate 
clarification and elaboration on the answers. However, this resulted in different responses 
generated by the participants. Nevertheless, they were all asked the same pre-determined 
questions, which increased the comparability of responses, and ensured the data was 
complete for each person (Cohen et al., 2007).  
 
There were approximately twenty-five questions, which were categorized into five 
sections. The five sections were assessment practices in school, teachers in the classroom, 
assessment practices in English as a Second Language (ESL), comments on students’ 
work, and students and assessment practices. This increased the comprehensiveness of 
the data and ensured that it was systematic for each respondent. The interview questions 
 27 
were pilot tested by three pre-service English language teachers, and were modified to 
ensure the questions generated understandable and appropriate responses.  
3.5 Ethical considerations 
The ethical requirements of the university were met before the consent forms were 
distributed to all the participants. This ensured the participants’ confidentiality, as they 
possessed the right to review or withdraw the data they submit. Moreover, the data 
collected would be kept confidential and used for research purposes.  
 
In both data collection methods, participants were required to give informed consent, and 
provided information on the researcher’s purpose in conducting the research. They had 
the right to withdraw at any stage during the questionnaire and/or interview. Moreover, 
they could review, and omit any information they provided. 
3.6 Data analysis methods   
Descriptive statistics was used to present the data, which was then tabulated (See 
Appendix 3). This was chosen to describe and present the data collected from the 
questionnaire. This would develop a general understanding on the teachers’ perceptions 
towards formative assessment within the particular school.  
 
The interview was taped and transcribed (See Appendix 4-7), and the literal statements 
noted. The interview was listened to several times, and the transcript was read a number 
of times so as to develop an understanding of the interviewee, and provide a context for 
specific units of meaning and themes identified (Cohen et al., 2007).  
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The data collected were triangulated, where the results from the qualitative and 
quantitative methods were combined. This was utilized in attempts to “explain more 
fully, the richness and complexity of human behaviour” (Cohen et al. 2007, p. 160) by 
comparing the general responses from all the teachers to the individual responses.   
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Chapter 4: Findings  
The data collected from both the questionnaire and interview will be presented. The data 
collected will be sorted and categorized according to their relevancy to the research 
questions. The findings will be presented in three parts to answer the three research 
questions.  
4.1 Teachers’ perceptions of formative assessment practices and their 
reported implementation  
In general, the teachers demonstrated a strongly positive perception towards formative 
assessment, and reported daily usage of formative assessment practices in their 
classroom.  
4.1.1 Beneficial to students’ learning  
The respondents felt that formative assessment was useful, and could be used to promote 
students’ learning. This is seen in table 4.1, where the respondents either agreed or 
strongly agreed with the perception statements “Formative assessment is useful” and 
“The aim of formative assessment is to promote learning”.  
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N= 13 Perception 
statement 
Statistic 
Strongly 
disagree 
Disagree Neutral Agree 
 
Strongly 
agree  
 
Count  0 0 0 4 9 
Proportion 0 0 0 0.31 0.69 
Formative 
assessment 
is useful Percent 
(%)  
0 0 0 31 69 
Count  0 0 0 3 10 
Proportion 0 0 0 0.23 0.77 
The aim of 
formative 
assessment 
is to 
promote 
learning  
Percent 
(%)  
0 0 0 23 77 
 
Table 4.1 Teachers’ general understanding of formative assessment  
 
 
The respondents identified formative assessment as being beneficial for primary school 
students. All the respondents either agreed or strongly agreed with the perception 
statement “I feel primary school students benefit from formative assessment” as seen in 
table 4.2.  
 
N= 13 Perception 
statement 
Statistic 
Strongly 
disagree 
Disagree Neutral Agree 
 
Strongly 
agree  
 
Count  0 0 0 9 4 
Proportion 0 0 0 0.69 0.31 
I feel 
primary 
school 
students 
benefit 
from 
formative 
assessment 
Percent 
(%)  
0 0 0 69 31 
 
Table 4.2 Teachers’ perceptions on whether students benefit from formative assessment   
 
 
In the interview, formative assessment practices were cited as being useful for students 
because they helped provide detailed feedback. This was believed to help students 
identify their strengths and weaknesses, and determine their next steps in learning: 
 31 
 
‘But with formative assessment then we know “oh” uh … yes something we-, we cannot 
do but something we are really good at.’ (Transcript Interview Teacher B: 90) 
 
As seen in table 4.3, with the perception statement “I feel primary school students use 
feedback from formative assessment to improve their own learning”, a total of 77% of 
respondents either agreed or strongly agreed with the statement, while 23% of 
respondents remained neutral. The feedback generated from formative assessment was 
believed to help students improve their own learning.  
 
N= 13 Perception 
statement 
Statistic 
Strongly 
disagree 
Disagree Neutral Agree 
 
Strongly 
agree  
 
Count  0 0 3 6 4 
Proportion 0 0 0.23 0.46 0.31 
I feel 
primary 
school 
students 
use 
feedback 
from 
formative 
assessment 
to improve 
their own 
learning  
Percent 
(%)  
0 0 23 46 31 
 
Table 4.3 Teachers’ perceptions on the use of feedback in students’ learning  
 
 
Formative assessment was felt to create a more fun and interesting learning environment 
for students. Teacher B felt the incorporation of formative assessment made the learning 
process more authentic:  
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‘…with more formative assessment we can make it, like make the learning processes 
more fun and more authentic.’ (Transcript Interview Teacher B: 94) 
4.1.2 Informs teaching  
Furthermore, formative assessment was reported as being used by teachers to inform their 
teaching. This is evident from table 4.4, with the perception statement “I use evidence 
from formative assessment to develop my teaching”, where 84% of respondents agreed or 
strongly agreed, and only 15% of respondents remained neutral.  
 
N= 13 Perception 
statement 
Statistic 
Strongly 
disagree 
Disagree Neutral Agree 
 
Strongly 
agree  
 
Count  0 0 2 6 5 
Proportion 0 0 0.15 0.46 0.38 
I use 
evidence 
from 
formative 
assessment 
to develop 
my 
teaching 
Percent 
(%)  
0 0 15 46 38 
 
Table 4.4 Teachers’ use of formative assessment practices to develop teaching  
 
 
The respondents felt that formative assessment allowed them to develop a better 
understanding of students’ progress, since formative assessment was seen to collect data 
on students’ learning and teacher’s teaching: 
 
‘… it is also a data for us to like: review and reflect our-, our t-, our teaching and the 
students learning’ (Transcript Interview Teacher B: 8) 
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This was achieved through various activities that allowed the teacher to check students’ 
understanding. Teacher C stated that if formative assessment was done properly that it 
would provide feedback to teachers on student learning: 
 
‘…you always get constant feedback. So it’s kind of like concept check every single 
second you know.’ (Transcript Interview Teacher C: 44) 
 
They were able to see the progress of students and make changes in their teaching 
depending on students’ needs. This was seen to allow them to use the school year 
efficiently:  
 
‘… I think it will be better to … let the teachers know how the students learning, not just 
at the end of the term ... We can fully use the whole school year then, to do’ (Transcript 
Interview Teacher A: 50) 
4.1.3 Supports summative assessment  
From the interviews, it was discovered that respondents demonstrated awareness of the 
relationship between formative and summative assessment. The respondents believed that 
formative assessment was used to provide some sort of report towards summative 
assessment. Teacher A described how formative assessment was used to help scaffold 
students for the summative assessment, which reduced the time spent planning for it:   
‘Because we know that summatively … what do we want at the end so formatively we just 
step by step scaffold the concept.’ (Transcript Interview Teacher A: 100) 
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The teachers believed this would help students reduce the pressure of assessment, since 
they would have had the opportunity to prepare for it. In addition, the feedback would 
help them develop a better understanding on the teacher’s expectations.   
 
‘…But if they’re exposed to like kind of like practices and things like that and then you 
get feedback and things they’re less intimidated with the real thing. And they really know 
ok these are my strengths, these are my weaknesses and next time for real then I can work 
on those things...’ (Transcript Interview Teacher C: 28) 
4.1.4 Reported uses of formative assessment  
The respondents generally showed positive perceptions towards formative assessment 
practices, with all the respondents either agreed or strongly agreed with the perception 
statement “I feel confident in carrying out formative assessment practices in the 
classroom” as seen in table 4.5. 
 
N= 13 Perception 
statement 
Statistic 
Strongly 
disagree 
Disagree Neutral Agree 
 
Strongly 
agree  
 
Count  0 0 0 7 6 
Proportion 0 0 0 0.54 0.46 
I feel 
confident 
in carrying 
out 
formative 
assessment 
practices 
in the 
classroom 
Percent 
(%)  
0 0 0 54 46 
 
Table 4.5 Teachers’ confidence in using formative assessment practices  
 
 
In addition, the respondents were shown to implement formative assessment practices in 
their daily teaching. This is seen in table 4.6 with the perception statement “I carry out 
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formative assessment practices on a daily basis”, with 84% of respondents either agreeing 
or strongly agreeing, and only 15% of respondents remaining neutral.  
 
N= 13 Perception 
statement 
Statistic 
Strongly 
disagree 
Disagree Neutral Agree 
 
Strongly 
agree  
 
Count  0 0 2 6 5 
Proportion 0 0 0.15 0.46 0.38 
I carry out 
formative 
assessment 
practices 
on a daily 
basis 
Percent 
(%)  
0 0 15 46 38 
 
Table 4.6 Teachers’ frequency in implementing formative assessment practices  
 
4.2 Factors affecting the development of formative assessment practices 
From the data collected, there were a number of factors identified as affecting the 
development of formative assessment practices.  
4.2.1 School culture 
Based on the results, it appears the respondents felt their school had a positive view 
towards formative assessment as seen in table 4.7. This is shown by their responses to the 
perception statements “I feel my school has a positive view on formative assessment” and 
“My school has a formative assessment culture”, which majority of respondents agreed or 
strongly agree with.  
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N= 13 Perception 
statement 
Statistic 
Strongly 
disagree 
Disagree Neutral Agree 
 
Strongly 
agree  
 
Count  0 0 0 7 6 
Proportion 0 0 0 0.54 0.46 
I feel my 
school has 
a positive 
view on 
formative 
assessment 
Percent 
(%)  
0 0 0 54 46 
Count  0 0 0 8 5 
Proportion 0 0 0 0.62 0.38 
My school 
has a 
formative 
assessment 
culture 
Percent 
(%)  
0 0 0 62 38 
 
Table 4.7 Teachers’ perceptions on the school’s view of formative assessment   
 
From the school’s culture, the teachers believed that the students developed a positive 
attitude towards it and welcomed the use of formative assessment strategies. Moreover, 
this created a nurturing environment for weak ability students, as they were able to 
receive the necessary support:   
 
‘… quite positive. And certainly some children maybe due to their ability, they may feel 
harsh right? Uh … Because they may think, oh, I am afraid that my ability is not that 
good maybe, but I think in our school the culture is quite good that … uh students will 
just ((?)) uh … they will understand, ok, we need to give more support to these students.’ 
(Transcript Interview Teacher A: 92) 
 
The school can be seen to have an open culture, based on the perception statement “I feel 
able to influence attitudes colleagues in school”, 85% of respondents either agreed or 
strongly agreed, while 15% of respondents remained neutral as seen in table 4.8. 
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N= 13 Perception 
statement 
Statistic 
Strongly 
disagree 
Disagree Neutral Agree 
 
Strongly 
agree  
 
Count  0 0 2 7 4 
Proportion 0 0 0.15 0.54 0.31 
I feel able 
to 
influence 
attitudes 
among 
colleagues 
in school 
Percent 
(%)  
0 0 15 54 31 
 
Table 4.8 Teachers’ perceptions on influencing attitudes of colleagues  
 
 
The respondents were shown to be comfortable in sharing and discussing their opinions 
with one another:  
 
 ‘So they are more than willing to share all their strategies or talk about what works in 
the class and what doesn’t work in the class.’ (Transcript Interview Teacher D: 14) 
 
4.2.2 Teacher’s role in the classroom 
In general, the respondents perceived their role in the classroom to be a facilitator, which 
was often described as guiding students in their learning, and providing feedback:  
 
‘And we can just uh … guide them and see whether they can uh … Work on … um … 
Some more learning targets and they can … Just give them a way how they can improve 
and then give them some hints on how they can find more resources …’ (Transcript 
Interview Teacher A: 48) 
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Interestingly, teacher B stated that previously formative assessment depended on the 
school’s policy, but now it is moving towards the teacher’s decision:   
 
‘… Uh but fo-, formative it is usual-, it is um: … it’s really based on the teachers what I 
would say is.’ (Transcript Interview Teacher B: 40) 
 
In addition, teacher C discussed the change in the teacher’s role in the classroom, and the 
importance of facilitating students’ learning:  
 
‘‘… It used to be like teacher has to be like talking all the time right? But now, I think the 
most important thing is like-, like you teach the kids and you facilitate their learning.’ 
(Transcript Interview Teacher C: 22) 
 
Furthermore, teacher D described the importance of her ability to prepare the activities or 
tasks for her students in order for them to be carried out effectively in class.: 
 
‘… I also have to make sure my uh planning is perfect in terms of grouping, time 
management and uh uh group you know, group reward points. So that the um you know, 
the kids are on task and uh uh the behavioral issues are not coming. You’re not wasting 
time with a lot of classroom management.’ (Transcript Interview Teacher D: 20) 
 
4.2.3 Teacher’s experience  
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From personal experience, teacher C stated that her experience in teaching is what 
reduces her time in planning for formative assessment practices:  
 
‘… Now that I have been teaching here for five years no. But initially yes because you 
have to uh stabilize your-, your materials and things right? But once, after a while like 
you-, you know get used to it, it just-, it just kind of comes naturally…’ (Transcript 
Interview Teacher C: 82) 
 
Similarly, teacher B felt that having more experience affected the quality of formative 
assessment because of teachers’ understanding on how to plan the strategies accordingly:  
 
‘… the more experienced teachers they would um … … they would like … control the 
quality, the design of things more easily. Yeah because something that like, because of 
their experienced like they h-, they have they can expect like they have something on their 
mind already. I think um the-, the experience of the teacher really affects the quality of 
the formative assessment.’ (Teacher B, line number 198) 
 
4.2.4 Appropriate formative assessment strategies  
The respondents stressed the importance of choosing appropriate formative assessment 
strategies1 to ensure students were engaged and interested:  
 
‘.. its really have to like depends on the tasks that are designed. If it is challenging, then 
                                                
1 It should be noted that respondents used either “activities” or “tasks” to describe the formative assessment 
strategies implemented. 
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the students would be engaged. … However like if it is something they think is boring 
then you can expect the-, the-, the responses.’ (Transcript Interview Teacher B: 154) 
 
Another reason identified was the validity and reliability of using that particular 
formative assessment strategy. Teacher C explained how formative assessment strategies 
such as thumbs up and thumbs down may not be a good indicator of students’ learning. 
Some students may show a thumb up for the sake of it:  
 
‘Um: it’s like s-, actually like some things like thinking circl-, uh thumbs up and thumbs 
down there’s also a question of like you know, are the kids actually being real? They can 
just be like “Yeah!” I-, I just wanna go like thumbs up. So that’s probably not the best to 
way to do it with some people.’ (Transcript Interview Teacher C: 44) 
 
Furthermore, the teachers felt there was a tendency for the formative assessment strategy 
to be irrelevant to the learning targets and miss the learning point completely: 
 
‘…sometimes uh when we like design it more l- game like then … we try to like, we-, we 
missed out the learning targets…’ (Transcript Interview Teacher B: 182) 
4.2.5 Students’ ability  
From the perception statement “Primary school students have the maturity to understand 
their learning goals”, 46% of respondents either agreed or strongly agreed, and 54% of 
respondents remained neutral as seen in table 4.9. It appears that less than half of the 
respondents were unsure if students are able to understand the learning goals.  
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N= 13 Perception 
statement 
Statistic 
Strongly 
disagree 
Disagree Neutral Agree 
 
Strongly 
agree  
 
Count  0 0 7 5 1 
Proportion 0 0 0.54 0.38 0.08 
Primary 
school 
students 
have the 
maturity to 
understand 
their 
learning 
goals  
Percent 
(%)  
0 0 54 38 8 
 
Table 4.9 Teachers’ perceptions on primary school students’ maturity level to understand 
learning goals  
 
Moreover, when asked to give their opinions about the perception statement “Primary 
school students can often say why their work is good or why they don’t understand”, 54% 
of respondents agreed and 46% of respondents remained neutral as seen in table 4.10. It 
seems that respondents are unsure of students’ ability to examine their own work.  
 
N= 13 Perception 
statement 
Statistic 
Strongly 
disagree 
Disagree Neutral Agree 
 
Strongly 
agree  
 
Count  0 0 6 7 0 
Proportion 0 0 0.46 0.54 0 
Primary 
school 
students 
can often 
say why 
their work 
is good or 
why they 
don’t 
understand  
Percent 
(%)  
0 0 46 54 0 
 
Table 4.10 Teachers’ perceptions on primary school students’ ability to explain why their 
work is good or why they don’t’ understand 
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Interestingly, teacher B identified students’ ability as a factor in her implementation of 
formative assessment practices. She stated that it weakened her role as a facilitator, and 
discussed how she could increase her implementation of formative assessment practices.  
However, due to their low ability she needed to spend more time scaffolding students on 
what they needed to learn:  
 
‘… my role as a like uh … as a facilitator is … is weaker in this [group.]’ (Transcript 
Interview Teacher B: 82) 
 
‘Like I have to-, to give them like, I still have to spoon feed them some basic things before 
they can move on.’ (Teacher B, line number 86)  
4.3 Enhancement of formative assessment practices in the Hong Kong 
primary English classroom  
These respondents’ positive perceptions and approaches to formative assessment can 
provide a better understanding on how to enhance formative assessment practices in the 
Hong Kong primary English classroom. 
4.3.1 Balance between formative and summative  
In the interview, respondents were asked to describe the assessment culture in their 
school, and different responses were given. Interviewed teachers referred to using 
formative assessment to help prepare students for summative assessment:  
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‘…We teach them and we get feedback during the lesson, and through different draft we 
give different comments and the students know how they can improve… And then at the 
end, we do have, have … um … um … term end assessment to see how well they … they 
learn and this is a kind of summative.’ (Transcript Interview Teacher A: 11) 
 
Teacher A compared the assessment culture to other local schools, and felt they had a 
better balance between summative and formative assessment:  
 
‘… When comparing to: like the local, I mean the local schools uh … I think we are quite 
advanced. Like we have a balance between the formative and summative. So uh … And 
we are not, like we are not doing a lot of drilling …’ (Transcript Interview Teacher B: 
10) 
 
Similarly, Teacher D described how the assessment culture should be a balance between 
formative and summative assessment, in the sense that there is equal weighting for both 
forms of assessment:  
 
‘… it’s supposed to be a balance, it’s a balance of formative and summative and uh it’s 
actually, it has-, it is followed, it’s not just on paper. It is uh followed as well because the 
report card grades are based on their formative scores as well as summative scores.’ 
(Transcript Interview Teacher D: 8) 
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4.3.2 Teacher support and resources  
Through the school’s unique collaboration with the NGO “Batelle for kids”, they had 
received external support, which has been useful to them: 
 
‘And at the moment we’re doing FIP … it explains and it kind of like gives you training 
for formative assessments as well and how we can make it like less intimidating.’ 
(Transcript Interview Teacher C: 20) 
 
The school has been reported as focusing on formative assessment practices, which has 
provided them with plenty of professional development workshops:   
 
‘So we have been putting the-, the f-, um: the PD theme on formative assessment for th-, 
three to four years. So they, I think, they are … like most of us are quite familiar with-, 
with the concept. And also like we’re working with Battelle um st-, starting from uh uh I 
think it’s last year, ok then and-, and we also have some external support.’ (Transcript 
Interview Teacher B: 74) 
 
Moreover, teachers were encouraged to share their practices and collaborate with one 
another through quality control meetings. This had resulted in teachers being motivated: 
 
‘…the teachers are highly motivated. So they are more than willing to share all their 
strategies or talk about what works in the class and what doesn’t work in the class.’ 
(Transcript Interview Teacher D: 14) 
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Teachers stated that they had a range in resources, which aided them in implementing 
formative assessment practices:  
 
‘…the English department is very resource rich’ (Transcript Interview Teacher D: 14) 
 
Nevertheless, from the perception statement “I would benefit from more training in the 
use of formative assessment” as seen in table 4.11, it can be seen that all respondents 
either agreed or strongly agreed.  
 
N= 13 Perception 
statement 
Statistic 
Strongly 
disagree 
Disagree Neutral Agree 
 
Strongly 
agree  
 
Count  0 0 0 6 7 
Proportion 0 0 0 0.46 0.54 
I would 
benefit 
from more 
training in 
the use of 
formative 
assessment 
strategies.  
Percent 
(%)  
0 0 0 46 54 
 
Table 4.11 Teachers’ responses to more training on formative assessment strategies 
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Chapter 5: Discussion and implications  
This discussion seeks out to critically analyze and reflect on the key findings from this 
research, in order to draw a conclusion on teachers’ perceptions of formative assessment 
practices, and how it can be enhanced in the Hong Kong primary English classroom. This 
will fill in the literature gap, where teachers’ perceptions of formative assessment 
practice in school that has established a formative assessment culture was explored.  
 
5.1 Teachers’ perceptions of formative assessment practices  
The teachers’ perceptions of formative assessment practices in the English language 
classroom were mainly positive. This contrasts with what was reported by McNair et al. 
(2003), as the teachers in school showed understanding a clear understanding of the term 
formative assessment. Based on Carless (2011), the understanding needed to implement 
an innovation is defined by their “ability to engage with the principles and an awareness 
of classroom application principles” (p. 92). The teachers demonstrated that they were 
able to use the principles of formative assessment during their teaching.  
 
Furthermore, the teachers showed awareness on the type of formative strategies they 
implemented in their teaching, since it must be planned accordingly. They can be seen to 
consider some of the “first-base guiding principles on selecting tasks and procedures for 
the assessment of young learners” (McKay, 2006, 109). This is evidently due to their 
clear understanding of formative assessment practices in the classroom. This warranted 
positive results from the teachers, in comparison to McNair et al. (2003), where the 
teachers were seen to be using the formative assessment strategies in a random manner.  
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Formative assessment practices were seen to be useful towards students’ learning by the 
teachers. From the interviews, teachers reported using feedback to support students’ 
learning by identifying their strengths, weaknesses and next steps in learning. This 
matches Black and William’s (1998) notion of feedback, which is “about the particular 
qualities of his or her work, with advice on what he or she can do to improve” (p. 5). This 
helps ‘close the gap’ between their current levels of understanding and the desired 
learning goal (Clark, 2011).  
 
Interestingly, the teachers in the interview were aware of the relationship between 
formative and summative assessment. They all believed that formative assessment should 
be used to support and prepare students for the summative assessment. This greatly 
contrasts results from Inbar-Lourie and Donitsa-Schmidt (2009), where teachers were 
unsure of the place and role of formative assessment in the traditional assessment 
environment. It seems to suggest that when teachers develop their stance on the place and 
role of formative assessment in regards to summative assessment, it would reinforce the 
usage of formative assessment practices in their classroom teaching.  
 
5.2 Factors facilitating or hindering the development of formative 
assessment practices 
There is a possible link between the teachers’ perceived roles when conducting formative 
assessment strategies, and their implementation of it. The teachers interviewed all 
responded saying they were facilitators in the classroom, and their responsibility was to 
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guide and give feedback to students. This can be seen to be in support of the description 
given by Heritage (2010) of formative assessment, which is something teachers do with 
and for students. Moreover, the interviewed teachers reiterated how they merely guided 
students’ learning as opposed to directing them. This differed from the study by Thomas 
et al. (2011), where teachers’ perceived their role in formative assessment was to direct 
the students. Therefore, the teachers’ perceived role greatly influenced the 
implementation of formative assessment.  
 
The interviewed teachers stressed on ensuring that the formative assessment chosen was 
valid and reliable. Validity is necessary in formative assessment because “it cannot claim 
to be formative unless it demonstrably leads to action for improved learning” (Harlen & 
James, 1997, p. 371). It is essential to ensure that “the interpretations of scores on an 
assessment task are a reflection of the nominated construct” (Bachman & Palmer, 1996, 
as cited in McKay, 2006, p. 114). While reliability refers “to the consistency of the 
scores” (McKay, 2006) that is given to the students. Gipps (1994 as cited in Cameron, 
2001) suggests that to balance validity and reliability in language assessment is to 
carefully identify the purpose and use of assessment.  
 
Moreover, the teachers were confident in using formative assessment practices. This 
could be seen to support the idea that practicing teachers should feel confident in both 
assessment knowledge and their expertise so it would not hinder their utilization of 
varying forms of assessment in teaching (Inbar-Lourie & Donitsa-Schmidt, 2009). This 
contrasts a previous study (Inbar-Lourie & Donitsa-Schmidt, 2009), where teachers were 
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reported to have low levels of training, and reported expertise. Consequently, resulting in 
the teachers’ low use of formative assessment in the classroom. 
 
The teachers’ level of confidence can be seen to correlate with the report of teachers 
using it daily. The integration of formative assessment practices into their daily teaching 
has helped foster students’ positive dispositions towards it, which according to Carless 
(2011) can only be established through “persistence and repeated application” (p. 93). 
Black and William (1998) stated that students become more committed and effective as 
learners, when they overcome the pattern of passive reception. This is evident in 
teachers’ responses of students’ learning, where they are responsive and welcoming 
towards the use of formative assessment strategies.  
 
5.3 Enhancement of formative assessment practices in the Hong Kong 
context 
The teachers demonstrated an understanding of the relationship between summative and 
formative assessment. They reported using formative assessment to scaffold students for 
the summative assessment. This can be seen to support Scriven’s (1991, as cited in 
Carless, 2011) suggestion that formative evaluation is a preview or an early warning for 
the later summative judgment. This is reinforced by the school’s assessment culture, 
which was described as being a balance of summative and formative assessment. Thus, 
teachers showed no indication of pressure to teach towards tests. This contrasts a 
previous study conducted by McNair et al. (2003), where teachers felt “pressure to 
provide students with information more directly assessed through those tests” (p. 27).  
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5.4 Implications  
The school’s collaboration with the NGO “Batelle for kids”, along with their focus on 
formative assessment has helped to establish and enhance the formative assessment 
culture. The teachers received external support from the organization, as they were 
provided with a framework, and strategies to base their teaching on. They also received 
professional development, which heavily focused on the theme of formative assessment. 
According to Clarke (2011) professional development of classroom assessment requires 
teachers to understand the social constructions of knowledge and to improve students’ 
learning. This can be seen to have given the teachers “considerable training and 
experience in classroom assessment” (McKay, 2006, p. 144). In order for schools to 
successfully implement formative assessment, they need to be vigilant on providing 
ongoing professional development for teachers.  
 
The teachers in the school mostly felt they could influence the attitudes among their 
colleagues. Moreover, teacher D perceived the other teachers to be all highly motivated, 
and willing to share and discuss the formative assessment strategies they implemented in 
their teaching. In addition, they had weekly quality control meetings where they could 
discuss and collaborate with one another. By collaborating with one another, they are 
engaged in an ‘assessment dialogue’ (McKay, 2006), which is the most successful way in 
improving classroom assessment skills. Teachers can help develop each other’s 
classroom assessment skills by sharing ideas on what they have planned, trying it out and 
analyzing the formative assessment evidence together (McKay, 2006). This can help 
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reinforce the notion to teachers, that formative assessment is the foundation for 
successful learning and teacher in the classroom.  
 
For schools in Hong Kong to successfully implement formative assessment practices, 
Carless (2011) states, “the more collaborative the school and the more instructional 
sharing there is between teachers” (p. 95), there is a possibility in raising the standards of 
individual teacher practices that are in line with formative assessment. This is evident in 
the investigated school, which demonstrated collaboration between the school and 
teachers. As a result, this has lead to the strongly positive perceptions of formative 
assessment practices by the teachers.  
 
Overall, the findings from this study completed the literature gap, where teachers’ 
perception of formative assessment practices in a school that has established a formative 
assessment culture has not been explored. Therefore, a better understanding was 
developed on teachers’ perceptions in a school that had a formative assessment culture.  
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Chapter 6: Conclusions 
6.1 Key issues and insights   
Despite the recognition of formative assessment practices, there are many reported 
shortcomings in its successful implementation by teachers. In particular, Hong Kong 
teachers have showed small changes in their views towards the relationship between 
assessment and pedagogy. Therefore, the research sought to examine teachers’ 
perceptions of formative assessment practices implemented in the English language 
classroom within a primary school that has a strong formative assessment culture.   
 
The school’s collaboration with the NGO called “Battelle for kids” has deeply influenced 
the school’s practices. From the findings, teachers were found to have positive 
perceptions of formative assessment practices. This demonstrated that when teachers 
have a sound understanding of formative assessment practices, they are able to 
incorporate it into their daily teaching. In other words, the more a teacher understands 
and practices formative assessment, the more confident they will become. This is evident 
by all the teachers showing high levels of confidence to implement formative assessment 
practices.  
 
There were other factors that can either hinder or facilitate formative assessment 
practices. In particular, the understanding on how to balance formative and summative 
assessment practices. Instead of isolating both practices, they need to be integrated with 
one another. By reaffirming teachers’ stance on the role and use of formative assessment 
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in classroom practices, this appears to help them view it as a means to help students 
prepare and practice, before the summative assessment.  
 
In addition, the established teacher’s role in the classroom as a facilitator can help 
reinforce formative assessment practices, since teachers saw themselves as guiding 
students in their learning. They recognized the importance of involving students in the 
teaching and learning process. As a result, students were given a more proactive role in 
their learning as they were provided with personalized feedback that they could use to 
improve their learning.  
 
Essentially, the teachers received a lot of external support through collaborating with one 
another, and attending professional development workshops. It appears that the support 
provided to the teachers, gave them the necessary skills for formative assessment to be 
implemented successfully. Therefore, the successful implementation of formative 
assessment practices should be seen as an ongoing and sustainable process for the 
teachers.  
 
6.2 Limitations  
However, as this case study involves a small number of participants in a particular 
context, the findings are not applicable to the larger population. Nevertheless, this 
allowed for an extensive analysis on the effectiveness of the special project on formative 
assessment in this school. The analysis and findings can be used to provide implication to 
other schools in engaging such projects.  
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Another limitation would be how it was limited to teachers’ perceptions on the 
implementation of formative assessment practices. There was no investigation on the 
students’ response to the teachers’ reported implemented formative assessment practices. 
This could have provided a better understanding on the students’ perspective and the 
effectiveness of the implemented formative assessment practices.  
 
In terms of the questionnaire, the closed questions did not “enable respondents to add any  
remarks, qualifications and explanations to categories” (Cohen et al., 2007, p. 321). They 
could have provided useful insight but were condemned to respond according the 5-point 
Likert scale. Moreover, there was a degree of uncertainty in validity and reliability as 
there was no way in checking whether respondents were telling the truth.  
 
In the interview, majority of the respondents were asked pre-determined questions, which 
could have limited their responses, as they “must fit their experiences and feelings into 
the researcher’s categories” (Cohen et al., 2007, p. 353). This could have potentially 
distorted their responses. 
 
6.3 Scope for future research 
This research has demonstrated how teachers’ perceptions of formative assessment can 
be determined by the amount of support provided to teachers. Further research can be 
done on teachers of other subjects like Chinese and Mathematics to determine if there are 
any differences towards implementing formative assessment practices. This could 
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provide useful insight as to how the AfL initiative can be successfully implemented 
across the curriculum.  
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Appendix 1 - Questionnaire distributed to English language teachers  
Adapted from Sach, E. (2011). Teachers and testing: an investigation into teachers’ 
perceptions of formative assessment. Educational studies, 38(2), pp. 261-276.  
 
Questionnaire 
1. All primary school students can make progress in learning  
 
Strongly disagree  1     -     2     -     3     -     4     -     5     Strongly agree 
 
2. Making mistakes enhances learning  
 
Strongly disagree  1     -     2     -     3     -     4     -     5     Strongly agree 
 
3. Primary school students have the maturity to understand their learning goals.  
 
Strongly disagree  1     -     2     -     3     -     4     -     5     Strongly agree 
 
4. Primary school students can often say why their work is good or why they don’t 
understand.  
 
Strongly disagree  1     -     2     -     3     -     4     -     5     Strongly agree 
 
5. Primary school students are capable of using feedback to further their studies 
 
Strongly disagree  1     -     2     -     3     -     4     -     5     Strongly agree 
 
6. Primary school students need to know why they are being assessed.  
 
Strongly disagree  1     -     2     -     3     -     4     -     5     Strongly agree 
 
7. Formative assessment is useful  
 
Strongly disagree  1     -     2     -     3     -     4     -     5     Strongly agree 
 
8. The aim of formative assessment is to promote learning  
 
Strongly disagree  1     -     2     -     3     -     4     -     5     Strongly agree 
 
9. Formative assessment should be carried out frequently  
 
Strongly disagree  1     -     2     -     3     -     4     -     5     Strongly agree 
 
10. I have adequate time to use formative assessment practices  
 
Strongly disagree  1     -     2     -     3     -     4     -     5     Strongly agree 
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11. Parents have much to contribute to the formative assessment process 
 
Strongly disagree  1     -     2     -     3     -     4     -     5     Strongly agree 
 
12. I feel confident in carrying out formative assessment practices in the classroom.  
 
Strongly disagree  1     -     2     -     3     -     4     -     5     Strongly agree 
 
13. I feel primary school students benefit from formative assessments 
 
Strongly disagree  1     -     2     -     3     -     4     -     5     Strongly agree 
 
14. I feel primary school students understand the purpose of formative assessment. 
 
Strongly disagree  1     -     2     -     3     -     4     -     5     Strongly agree 
 
15. I feel primary school students use feedback from formative assessments to improve 
their own learning.  
 
Strongly disagree  1     -     2     -     3     -     4     -     5     Strongly agree 
 
16. I use evidence from formative assessment to develop my teaching  
 
Strongly disagree  1     -     2     -     3     -     4     -     5     Strongly agree 
 
17. I carry out formative assessment practices on a daily basis 
 
Strongly disagree  1     -     2     -     3     -     4     -     5     Strongly agree 
 
18. I would benefit from more training in the use of formative assessment techniques.  
 
Strongly disagree  1     -     2     -     3     -     4     -     5     Strongly agree 
 
19. I feel able to influence attitudes among colleagues in school.  
 
Strongly disagree  1     -     2     -     3     -     4     -     5     Strongly agree 
 
20. Formative assessment practices are frequently shared among staff at my school.  
 
Strongly disagree  1     -     2     -     3     -     4     -     5     Strongly agree 
 
21. My school has a formative assessment culture  
 
Strongly disagree  1     -     2     -     3     -     4     -     5     Strongly agree 
 
22. I feel my school has a positive view on formative assessment.  
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Strongly disagree  1     -     2     -     3     -     4     -     5     Strongly agree 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 63 
Appendix 2 - Interview questions  
Interview 
Warm up questions  
Why do you think formative assessment practices exist?  
What is your understanding of the term formative, and summative assessment?  
How would you describe your school’s assessment culture?  
 
Assessment practices in the school   
What kind of formative and summative assessment practices are being carried out?  
How are formative and summative results reported?  
Are the results for both formative and summative used? If so, how?  
Who implements formative assessment practices?  
How are formative and summative assessments implemented in the subject of English?  
How does the English panel suggest formative and summative assessment to be 
implemented?   
 
Teachers in the English classroom  
What do you see as the teacher’s role in the English classroom? 
How do you enhance your role as a _______ in the English classroom?   
Why do you think the EDB introduced formative assessment?  
How did you feel when you found out that formative assessment was becoming an 
important part of the school policy?  
Do you believe the implementation of formative assessment in English is useful or not? 
Why?  
What do you think are the major issues and problems you have encountered when 
implementing formative assessment?  
With particular regard to teaching English, do you think it enhances students’ language 
learning experience? In what way?  
What kind of assessment practices do you incorporate in teaching English?  
Could you increase the amount of formative assessment in the English classroom?  
Would you like to increase formative assessment in the classroom? Why or not?  
What do you think are the major benefits to students from your formative assessment 
practices?  
 
Assessment practices in ESL  
Do you think formative and/or summative assessment practices are useful in improving 
students’ English?  
Do you think formative assessment is necessary for both the receptive and productive 
skills in English language teaching?  
What kind of formative assessments do you use when teaching writing skills/ listening 
skills/ speaking skills/ reading skills?  
 
Students’ work (refer to sample brought by teacher)  
Can you describe a type of formative assessment you implemented in the English 
classroom?  
If you were carrying it out again, is there anything you would do differently next time?  
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Do you think this form of formative assessment was conducive towards students’ 
learning?  
 
Students and assessment practices  
How well do you think students respond to formative assessment when it is used in the 
English classroom?  
Do you require students to do anything with the formative assessment?  
What do you think students do with the formative assessment you give them?  
Do you think students understand the concept of formative assessment practices?  
Do you believe formative assessment practices are successful? Why?  
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Appendix 3 - Results of questionnaire  
Teachers’ perceptions of formative assessment  
 
N= 13 Perception 
statement 
Statistic 
Strongly 
disagree 
Disagree Neutral Agree 
 
Strongly 
agree  
 
Count  0 0 0 4 9 
Proportion    0.31 0.69 
All 
primary 
students 
can make 
progress in 
learning  
Percent 
(%) 
0 0 0 31 69 
Count  0 0 0 4 9 
Proportion    0.31 0.69 
Making 
mistakes 
enhances 
learning 
Percent 
(%)  
0 0 0 31 69 
Count  0 0 7 5 1 
Proportion 0 0 0.54 0.38 0.08 
Primary 
school 
students 
have the 
maturity to 
understand 
their 
learning 
goals  
Percent 
(%)  
0 0 54 38 8 
Count  0 0 6 7 0 
Proportion 0 0 0.46 0.54 0 
Primary 
school 
students 
can often 
say why 
their work 
is good or 
why they 
don’t 
understand  
Percent 
(%)  
0 0 46 54 0 
Count  0 0 2 6 5 
Proportion 0 0 0.15 0.46 0.38 
Primary 
school 
students 
are 
capable of 
using 
feedback 
to further 
their 
studies 
Percent 
(%)  
0 0 15 46 38 
Count  0 0 4 9 0 
Proportion 0 0 0.31 0.69 0 
Primary 
school 
students Percent 0 0 31 69 0 
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need to 
know why 
they are 
being 
assessed 
(%)  
Count  0 0 0 4 9 
Proportion 0 0 0 0.31 0.69 
Formative 
assessment 
is useful Percent 
(%)  
0 0 0 31 69 
Count  0 0 0 3 10 
Proportion 0 0 0 0.23 0.77 
The aim of 
formative 
assessment 
is to 
promote 
learning  
Percent 
(%)  
0 0 0 23 77 
Count  0 0 1 5 7 
Proportion 0 0 0.08 0.38 0.54 
Formative 
assessment 
should be 
carried out 
frequently 
Percent 
(%)  
0 0 8 38 54 
Count  0 0 1 8 4 
Proportion 0 0 0.08 0.62 0.31 
I have 
adequate 
time to use 
formative 
assessment 
practices 
Percent 
(%)  
0 0 8 62 31 
Count  0 0 8 3 2 
Proportion 0 0 0.62 0.23 0.15 
Parents 
have much 
to 
contribute 
to the 
formative 
assessment 
process 
Percent 
(%)  
0 0 62 23 15 
Count  0 0 0 7 6 
Proportion 0 0 0 0.54 0.46 
I feel 
confident 
in carrying 
out 
formative 
assessment 
practices 
in the 
classroom 
Percent 
(%)  
0 0 0 54 46 
Count  0 0 0 9 4 
Proportion 0 0 0 0.69 0.31 
I feel 
primary 
school 
students 
benefit 
from 
formative 
Percent 
(%)  
0 0 0 69 31 
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assessment 
Count  0 1 5 4 3 
Proportion 0 0.08 0.38 0.31 0.23 
I feel 
primary 
school 
students 
understand 
the 
purpose of 
formative 
assessment  
Percent 
(%)  
0 8 38 31 23 
Count  0 0 3 6 4 
Proportion 0 0 0.23 0.46 0.31 
I feel 
primary 
school 
students 
use 
feedback 
from 
formative 
assessment 
to improve 
their own 
learning  
Percent 
(%)  
0 0 23 46 31 
Count  0 0 2 6 5 
Proportion 0 0 0.15 0.46 0.38 
I use 
evidence 
from 
formative 
assessment 
to develop 
my 
teaching 
Percent 
(%)  
0 0 15 46 38 
Count  0 0 2 6 5 
Proportion 0 0 0.15 0.46 0.38 
I carry out 
formative 
assessment 
practices 
on a daily 
basis 
Percent 
(%)  
0 0 15 46 38 
Count  0 0 0 6 7 
Proportion 0 0 0 0.46 0.54 
I would 
benefit 
from more 
teaching in 
the use of 
formative 
assessment 
strategies 
Percent 
(%)  
0 0 0 46 54 
Count  0 0 2 7 4 
Proportion 0 0 0.15 0.54 0.31 
I feel able 
to 
influence 
attitudes 
among 
colleagues 
Percent 
(%)  
0 0 15 54 31 
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in school 
Count  0 0 2 9 2 
Proportion 0 0 0.15 0.69 0.15 
Formative 
assessment 
practices 
are 
frequently 
shared 
among 
staff at my 
school 
Percent 
(%)  
0 0 15 69 15 
Count  0 0 0 8 5 
Proportion 0 0 0 0.62 0.38 
My school 
has a 
formative 
assessment 
culture 
Percent 
(%)  
0 0 0 62 38 
Count  0 0 0 7 6 
Proportion 0 0 0 0.54 0.46 
I feel my 
school has 
a positive 
view on 
formative 
assessment 
Percent 
(%)  
0 0 0 54 46 
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Appendix 4 – Transcript Interview Teacher A  
 
Date 24th March 2014 
Participant Teacher A  
Duration (minutes)  22:03 
Medium of interview  English  
 
Transcription key 
Coding conventions   Meaning  
[ ]  Overlapping turns  
...  A short pause (approximately one 
second) 
(( ))  Uncertain transcription  
((?))  Indecipherable  
: Extension of the sound or syllable it 
follows  
But- A single dash indicates a halting, abrupt 
cut off to a word or a part of a word  
( ) Physical interruptions  
 
I – Interviewer (Researcher)  
A – Teacher A  
 
Counter 
time 
Line 
no. 
Speaker Talk 
00:00:03 1 I Ok … So … Um … The first question, how long have you been 
working as a teacher?   
00:00:08 2 A Almost ten years …  
00:00:09 3 I Almost ten years. 
00:00:11 4 I Um … Why do you think assessment is carried out? So, it can be 
formative and summative.  
00:00:16 5 A I think first we need to diagnose, what … Um … How teachers 
learn through our teaching. And also, I think through assessment 
student know more … Um … Can understand what they … Uh … 
How much they learn and … um … They can have a pictures on 
what they understand or what they don’t meet the learning goal.  
00:00:43 6 A And also … Sometimes can give the parents a feedback … a 
picture … So can give … to all the parties. 
00:00:50 7 I Oh … Ok … What is your understanding of the term formative 
assessment?  
00:00:55 8 A I think formative can be more ongoing … uh … that means 
throughout the lesson we can identify whether the students can 
meet the learning target or the learning goals. And through 
different instructions … uh … we can … um … give different 
feedback to different learners. And so that they can change and 
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improve before they turn to a final grade. And also some students, 
we should give them descriptive feedback so that they can have … 
um … So that they can see what they have achieved and whether 
their answer is correct or … Yeah … What they can improve … 
Yep ...  
 
So … For summative can be parallel to … um … formative 
assessment. I think can be done … uh … parallel. And we can 
have a grade for them and can be … um … maybe a final decision 
for the students how they get these concepts, understand or not. 
And also, can be … um … We … we can still have different kinds 
of assessment for summative like projects or tests or quiz or unit 
exam, something like this. But mostly … Can be mostly … We 
will carry out … um … at the end so we give them a score and a 
report. 
00:02:19 
 
9 I And then … how would you describe your school’s assessment 
culture?  
00:02:26 10 A Our school … um … For English, I think basically we work on 
formative, as well as summative. Um … For example, writing we 
… we give them a topic, we guide them, how to write, and then 
we … Um …We teach them and we get feedback during the 
lesson, and through different draft we give different comments and 
the students know how they can improve. So all these, I think is 
format …We do it formatively. And then at the end, we do have 
… um … um … term end assessment to see how well they … they 
learn and this is a kind of summative.  
00:03:03 11 I Uh … And then … 
00:03:05 12 A One thing is our school use rubrics … 
00:03:08 13 I Rubrics. 
00:03:09 14 A Yeah, so … it give them more details on … on their work.  
00:03:15 15 I Do you make your own rubrics, yourself?  
00:03:17 16 A Usually, the whole grade the teachers would use the same rubrics 
and then besides rubrics … Uh Every teacher will give some 
feedback … um … based on their work.   
00:03:26 17 I So … It’s their own personal …  
00:03:28 18 A Yeah, their own personal feedback. 
00:03:33 19 I And then um … How are formative and summative results 
reported? Formative is through rubrics …   
00:03:40 20 A Yeah, both and um … And then sometimes can be oral feedback 
for formative and also we have different marks, markings and 
feedback written. 
00:03:52 21 I And then for summative you mentioned it is um … reports and … 
00:03:56 22 A Yeah … Rubrics … and report card grade…. Yeah.  
00:04:02 23 I So how often do you give the reports?  
00:04:06 24 A Uh … You mean the summative? Um … Usually after the term 
end or mid term quiz. Um … Maybe once uh … twice a term. 
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Yeah, twice a term.  
00:04:19 25 I Mm … How are they used? Like … Um how … So formative 
assessment you give it to the students and then they … What will 
they do with it after?  
00:04:30 26 A Uh … They usually … For example, they have journal, they also 
after we mark and we write down some of our feedback, they also 
need to do corrections and then we will check to see whether they 
know understand what … what we want them to improve. And for 
example sometimes like debate in the past, in the lesson … Um no 
… not just the teacher will give them feedback. Sometimes the 
students also have … uh … peer assessments so that … um … 
both … uh … all the students can actually assess, other can … or 
also do some self-assessment.  
00:05:10 27 I Mm … And what about for summative?  
00:05:15 28 A Mm?  
00:05:16 29 I Um … What about for summative? How do you use the results, 
for summative? 
00:05:19 30 A Uh … I think for summative, we can have a better picture of the 
whole class performance and then usually I will point out, I will 
point out some of the points that uh … Ma … Majority the 
students cannot attain or then … we can do some more follow ups 
on that concept.   
00:05:39 31 I Mm … Ok … um … So normally … I think I already … Who 
implements formative assessment? So its teachers and students 
right?  
00:05:40 32 A Mm …  
00:05:42 33 I So with the younger … Like with p. 1 to p. 3 … do they … do you 
use a lot of peer assessment? Or … 
00:05:58 34 A Uh … I think … This year I didn’t teach grade 3 … grade 1 … but 
um before … uh … I do teach them and I don’t think … For 
example during lesson they can talk to each other, they can … For 
example they will … uh … after their draft they will ask their 
classmate to do peer checking … And then so I think this is also a 
kind of formative assessment practice and also … I … We might 
ask them to do self-evaluations, they can write something on what 
“I have learned”… “what I have learned”… something like that. 
And … yeah. And the teachers will do their part to give feedback 
during lesson or af … On their homework. Yeah. 
00:06:46 35 I Uh ... So what kind of formative and summative practices are 
being carried out?  
00:06:52 36 A Uh … For formative … like in class we have some quizzes like 
class work, demonstration … uh… some informal, like scan what 
they have learned, and thumbs up thumbs down, and also they do 
some self evaluation and um … And sometimes they will have 
projects … Yeah.   
00:07:14 37 I And then summative is just normally a test?  
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00:07:16 38 A Uh … Maybe sometimes projects uh … And then … quiz … like 
spelling test, also this kind of thing.   
00:07:28 39 I So for the projects, for summative, is there only individual or can 
there also be group work?  
00:07:33 40 A For example our school have a term called “P” term … Um … 
Project learning so they will have a group project work and some 
other subjects will also have project work as one of the assessment 
tool. Yeah but for English we seldom … mainly for writing right. 
And then uh … Yes sometimes they do have uh … um … group 
work to present their … their findings or some like debates then 
they have to work together. Yes … So this can be group work.  
00:08:06 41 I Mm … Ok … and um … Wh- … You mentioned it already … Do 
you feel that you receive enough support from the school to carry 
out formative assessment?   
00:08:18 42 A Yeah, I think so. I think … um … because this is the culture of the 
school and then our school join an organization called “FIP” like 
“Battelle for kids”. Yeah. So they all … Battelle for kids …  
00:08:34 43 I Oh yeah… Battelle for kids…  
00:08:35 44 A So they also stress on um … formative assessment and in the past 
years um … Our school also will talk about the … um … 
formative assessment during the professional development day … 
Yeah.   
00:08:53 45 I Ok … And um … What do you see as the teacher’s role in the 
classroom?  
00:09:01 46 A Um mainly a facilitator …. Yeah.  
00:09:03 47 I Facilitator … So how do you enhance your role as a facilitator in 
the classroom?  
00:09:09 48 A Mm … Sometimes I will think um … Now is not just we give 
them the knowledge is sometimes through their presentation, 
through their discussion we can see how much they learn … they 
learn already. Yeah … How many. And we can just uh … guide 
them and see whether they can uh … Work on … um … Some 
more learning targets and they can … Just give them a way how 
they can improve and then give them some hints on how they can 
find more resources or how they … Like writing. Just after they 
write some sentence how … and then … just give them some 
examples how to modify their work and then they can … to 
rewrite their own  
00:09:56 49 I Mm … Um … Why do you think EDB introduced formative 
assessment?  
00:10:01 50 A Um … I think it will be better to … let the teachers know how the 
students learning, not just at the end of the term. Yeah, and then 
… Yeah. We can fully use the whole school year then, to do.  
00:10:22 51 I So … Do you believe it is useful?  
00:10:25 52 A Yeah … And then maybe pressure, less pressure. Yeah, for the 
kids as well.    
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00:10:35 53 I Um … Um… Um … For English, teaching English do you think it 
en … enhances their language learning experience? In using 
formative assessment?  
00:10:47 54 A Yep.  
00:10:48 55 I Um … Is it because they do different … they do a variety of 
things.   
00:10:53 56 A Mm … And, and students may not feel just boring, oh my god test 
next week, test … something like this. More variety for them. Can 
cater different learning … learner needs. Some of the learners 
really afraid of written assessment then if we have more variety 
then students can feel they have more confidence to learn the 
subjects.  
00:11:21 57 I Um … What kind of formative assessment practices do you 
incorporate in your teaching?  
00:11:27 58 A Like … Is it ...  
00:11:29 59 I Like what do you do on a daily basis? 
00:11:31 60 A Daily basis … Um … Sometimes for example I will … I will in … 
integrate IT in ed. so that during the lesson I will give … I will 
give them some tasks then they will type together and they can see 
… um … from different students, they can … know ok what are 
this thing about the topics that we are discuss today and then they 
can give feedback to each other. And I do think this … this can be 
benefit to the students as well as the teachers can be have, can 
have uh … enough information or data to know um… how well 
their class is doing. And they can give them immed-, immediate, 
rather then after the lesson. Um … After, I’ve read their writing 
and I-, I then know how to improve. Then I think these can be 
more practical if I integrate IT in my assessment.  
00:12:33 61 I IT … Um … So … Would you like to increase formative 
assessment in the classroom?  
00:12:41 62 A Increase …   
00:12:42 63 I Or is it enough?  
00:12:43 64 A Alright … Yes, ok, sure.  
00:12:47 65 I Um … So … grade … like … do you … Because this school they 
don’t focus on listening as much, right? Listening skill. So … So 
for writing you have like journals, speaking is debate. How would 
you enhance their reading skills?  
00:13:05 66 A Reading they do have different reading um … pack like I think we 
have introduced different reading strategies to them. Like for 
grade six, at the beginning of the school year, we will do some like 
lit-, literature circle so that um … they will form a circle, they 
have different role and then students can focus on different roles 
and then they contribute for book. So that students know when 
they read a book, they need to um … find out the summary, they 
need to find out some important words, they need to ask questions 
and then they can um … just be a writer. Yeah, to write some 
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comments on the story. Yeah. And then later on, they can have 
something like novel study and they can further uh … through the 
teacher’s um … guidance they … they will know how to read the 
story like … like different … PEE like the point … um how to 
evaluate … and then … estimate um … just guess what …. what 
will be next. And then I think all these can be the reading 
strategies. Yeah.  
00:14:23 67 I Do you feel that formative assessment makes a difference in the 
students’ learning?  
00:14:28 68 A Uh ... I think … um … Compared to wh-, when I was young, we 
just … um … ok I received the grade ABC, or a marks or score 
and then I actually can’t have a clear picture how I can improve 
but through formative assessment we do … can have a better 
understanding of my progress. How I learn on this stage and then 
which way I can improve. Each will be … better for us to … um 
… to-, to know … my-, my progress throughout the term. Not just 
at the end.  
00:15:09 69 I Do you think that students feel it’s useful? Do-, do they 
understand why they have formative assessment?  
00:15:15 70 A I don’t think they will know the term formative assessment but 
they do always want to … know my feedback or other’s feedback. 
Just like after the debates, they would like to vote or they would 
like to see how other’s comment but uh … I think before uh … 
people would not really like to have this kind of comment by each 
other.  
00:15:37 71 I Ok … Then um … Ok … Can ... Um … Referring to your own 
samples of students work. So what did you … what kind of 
formative assessment did you carry out recently? Example … You 
can look at your example.   
00:16:00 72 A (D opens her laptop to find examples of students’ work, and 
chooses to look at her Edmodo blog)  
Example … Mm … I think for others like journal, I think some 
marking are similar to every English teacher and then um … Also, 
oral feedback we do have rubrics and send it back to them. And 
then for me, I will have um … just like what I introduced just 
now, we have … we use some IT in ed. I will have some platform 
to let them share their ideas. And mostly done in class … Yeah … 
And sometimes I will give them as homework. Yeah.  
00:16:31 73 I Um … Would … If you were to do this, would you do anything 
differently? Like would you change anything about the blog? Or is 
it ok the way it is. 
00:16:41 74 A (D scrolls down Edmodo blog)  
I think it is ok to use this way. Can be introduced to other … mm 
… teammates as well, like this. Um … For example, I teach them 
a sentence structure and then like, how to write um ... complex 
sentence for example, or combine sentence, and then they just 
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simply write there and then … Um … people will um … give 
feedback to each other. And then for example, we are doing novel 
study, I ask them to write a summary on each chapter and then 
students can … I can check whether they read the book or not. 
Yeah. And then … um … and they can also do it, self-
reinforcement. Um … Sometimes like the debate … Let me check 
… Yeah. Like the debate … Uh ... Oops … Ok for example, this is 
the debate topic, for example uh … do you think the co-ed school 
is better than single sex school? And then they will vote for 
different person and then they will give the feedback to the 
debater. Um … So … I think do these is within the class and they 
can have all these records and they can read after the lesson. And 
then they can also uh … see the result immediately. So it will be 
more … Let the classroom make more lively. Yeah.  
00:18:20 75 I Do they know what is the expectation? Like what is the objective?  
00:18:25 76 A Yeah. They do because we give them the rubrics before … um 
the-, the debates. And then everyone know, ok, I need to check 
whether they-, they use the language properly, are they confident, 
do they have eye contact. We have different um … learning targets 
for them.  
00:18:45 77 I Mm … ok … So do you think that this was useful for their 
learning?  
00:18:48 78 A Yeah. I think so. I think they enjoy and they look for it.  
00:18:51 79 I Oh … They like … They like to do it.  
00:18:53 80 A Yeah. They like to do it.  
00:18:55 81 I Can you see if there is any progress with the students?  
00:18:59 82 A Uh … You can see. Uh … If at the beginning they actually write 
one sentence and then just write yes, no. Um … uh … uh … I like 
this and I like that. But now you can see they have a longer 
sentence, they want to give more feedback.    
00:19:12 83 I They want to write more.  
00:19:14 84 A And somehow they will see ok … I think you improve. Some of 
the students among themselves they will see this person improve  
00:19:20 85 I Oh …  
00:19:22 86 A Yes. I think can be good for peer learning.  
00:19:29 87 I Um … So-, so the students responded very positively.  
00:19:34 88 A Yeah ... We do need to teach them …  
00:19:35 89 I You need to teach them first.  
00:19:36 90 A Yeah-, yeah we do need to guide them, ok and please read back, 
respect each other and then they know that … uh … this is public. 
So they will know what they need to do. Mm.  
00:19:50 91 I So … Overall for formative assessment … are, do students 
respond positively or negatively?  
00:19:57 92 A Qui-, quite positive. And certainly some children maybe due to 
their ability, they may feel harsh right? Uh … Because they may 
think, oh, I am afraid that my ability is not that good maybe, but I 
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think in our school the culture is quite good that … uh students 
will just ((?)) uh … they will understand, ok, we need to give more 
support to these students.  
00:20:25 93 I Um … So, you already answered this. Um … Do you require 
students to do anything with the formative assessment. So, 
normally they just have to … If you give them feedback, do, they 
have to do corrections and then, what else can they do with the, 
with your feedback?      
00:20:42 94 A Sometimes I do encourage them to do … um … different things 
like not just simply corrections. They can rewrite or they can … 
uh … we should give them some choices that they can um … 
according to, certainly have a list and then they can choose what 
they want, really want to do, to present their work. Like after the 
final draft you can do electronic versions, you can make a 
storybooks, you can make a comics and then they will … um … 
But all these, they need to meet the-, the objectives, they need to 
show what they have learned.  
00:21:25 95 I And then … Uh … Lastly, do you believe it is successful?  
00:21:29 96 A [Uh you mean formative assessment?] 
00:21:31 97 I [Yeah, formative assessment.] 
00:21:32 98 A Um … Mm … Yes, uh but I do think we need to um … Maybe 
sometimes we can con-, do some more consolidation and … Yeah, 
I do think formative assessment is important. So, I think uh … we 
should promote more ((?))  
00:21:54 99 I Do you feel like because you do have to teach them in the 
beginning, do you feel like you have enough time to teach them 
how to carry out the … 
00:22:03 100 A Because we know summatively what we want, so formatively we 
will step by step (Another teacher interrupts and talks to A). And 
uh … Yeah … Sorry, what happened? Uh … Yeah. Because we 
know that summatively what we-, what we-, what we-, what we-, 
what do we want at the end so formatively we just step by step 
scaffold the concept.  
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Appendix 5 – Transcript Interview Teacher B  
 
Date 24th March 2014 
Participant Teacher B  
Duration (minutes)  37:55 
Medium of interview  English  
 
Transcription key 
Coding conventions   Meaning  
[ ]  Overlapping turns  
...  A short pause (approximately one 
second) 
(( ))  Uncertain transcription  
((?))  Indecipherable  
: Extension of the sound or syllable it 
follows  
But- A single dash indicates a halting, abrupt 
cut off to a word or a part of a word  
( ) Physical interruptions  
 
I – Interviewer (Researcher)  
B –Teacher B  
 
Counter 
time 
Line 
no. 
Speaker Talk 
00:00:01 1 I Ok … Um … How long have you been working as a teacher?  
00:00:06 2 B I th-, … This would be my: … … Thirteenth year. 
00:00:13 3 I Thirteenth year?  
00:00:14 4 B Mm.  
00:00:17 5 I Ok um why do you think assessment is carried out?  
00:00:22 6 B Um: To test um the ability of the students and also their (coughs) how 
much they understand about the things that we taught.  
00:00:32 7 I Mmhmm and then um … What about your … understanding of the 
term formative and summative assessment?  
00:00:39 8 B Formative should be something ongoing … and it should be non 
threatened um: um: Like and it is also a data for us to like: review and 
reflect our-, our t-, our teaching and the students learning. Ok 
summative would be like (coughs) a kind of con-, conclusion of-, of the 
kids learning. Like so they kn-, eh we really know how much they have 
learned.   
00:01:12 9 I Mmhmm … Mmm … How would you describe your school’s 
assessment culture?  
00:01:18 10 B Uh: I think: Uh … … … … When comparing to: like the: local, I mean 
the local schools uh …. I think we are quite advanced. Like we have a 
balance between the formative and the summative. So uh … And we 
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are not, like we are not doing a lot of drilling. Mmm So: um uh ... … 
We are really doing assessment for learning and assessment um … … 
um and also like … … What should I say, i-, it sh-, yeah we-, we, I 
think we-, we-, we are having a-, a balance between formative and 
summative.  
00:02:05 11 I Um … I heard about the “Battelle [for kids”] …  
00:02:07 12 B [For kids] Mmhmm.  
00:02:09 13 I What does that … [entail?]   
00:02:10 14 B [Actually,] it is not only for assessment i-, i-, it is an … NGO from um 
the U-, States … and they um … they have some strategies like i-, it is 
kind of a framework. So um um its … So that we can plan our lesson 
accordingly and how to-, how do we … um … like … um … how do 
we link up our daily assessments uh and uh I mean the daily teaching 
with our assessment and then: uh how can we really like … um … 
Make it our teaching more effective.  
00:02:54 15 I Mm … … So do you … So do you ((work)) collaboratively with-, with 
the NGO?  
00:03:03  16 B Um …  
00:03:04 17 I Or do you just follow the framework?  
00:03:06 18 B Um we uh we are the pilot school in Hong Kong. Ok because like they-
, they want to promote this um … what they call is this strategies, ok, 
this ha-, strategies eh … to different schools in Hong Kong. So we, 
actually we have signed a contract and we are the … … uh wh-, what 
we call is the model school. So-, so we will … like eh … receive 
trainings … locally and also we send teachers to the US.  
00:03:39 19 I Oh: ok.   
00:03:40 20 B Ok, and then we-, we-, we learn things from them and then … like uh 
we also have to open our classrooms, like for some, if there are some 
other schools that they want to know more about-, about this, then ha-, 
they can come and have lesson observation or some sharing sessions 
with us.  
00:04:01 21 I Mm: ok … … and then … How are formative and summative results 
reported? 
00:04:10 22 B Um … As you know we-, we use rubrics right? And: um: actually some 
of our formative assessment, the grades for the formative assessment 
are counted in their um: report card grades.  
00:04:25 23 I Oh: ok.  
00:04:26 24 B So uh … So uh different, like this, different subjects have different … 
ratio uh on the formative and summative assessment. And you know 
like uh: only English, Math, and Chinese are-, are paper tested in our 
school. So like they-, they are the only … subjects that have summative 
assessment.   
00:04:50 25 I Oh: ok.  
00:04:51 26 B In our school. And then the rest will-, will have to based on like uh … 
the-, the-, the formative assessment grades of the-, of the kids, to 
generate the-, the final grade on the report card.  
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00:05:06 27 I Oh ok.  
00:05:07 28 B And also after each module will have rubrics, like f-, for all the 
subjects.  
00:05:14 29 I Mm so these rubrics they’re made by the teachers in the school?  
00:05:19 30 B Made by the teachers? Yeah.  
00:05:22 31 I And what about summative assessment?  
00:05:24 32 B [Summa-] 
00:05:24 33 I [Only for English, Math and Chinese?] 
00:05:27 34 B Yeah and: we also have rubrics of the paper and: also um … we … then 
we will generate the grades on the report cards.  
00:05:41 35 I And then um how are the results used? Like …  
00:05:46 36 B Mm: usually we will only: look at the summative grades. So um 
starting from this two years we start to like analyze the … the-, the 
results like because we are just … um giving ABCD just the grades 
right? Not-, not-, not the marks. So: uh we will … basically analyze the 
um distribution of the grades and then um … we will think about um … 
… say for this paper uh most of the kids got C then is it because of the: 
level of difficulty? Like this paper is too difficult for them or is this 
something wrong with our daily teaching. So then it kind of like uh 
data for us to: do our reflection.  
00:06:45 37 I Mm … Ok and is this how you um: put the students into split classes as 
well?  
00:06:50 38 B Uh yeah … Yeah.  
00:06:52 39 I And for the formative how do you use it? 
00:06:55 40 B Formative um … …We won’t have a very, like for the summative one 
we are quite systematic ... right? Uh but fo-, formative it is usual-, it is 
um: … it’s really based on the teachers what I would say is.   
00:07:13 41 I Oh: ok.  
00:07:14 42 B Yeah then they-, they because …  and it also depends on what activities 
um: they are or what tasks they are doing. [Mmhmm.] So um some of 
them will use the exit slips, some of you-, some of them will use like 
um … um do something on the iPad and things like that.  
00:07:33 43 I [Mmhmm.] 
00:07:34 44 B So: I think the-, the teachers will immediately mm … understand like 
how much the students have learned and then they can plan for their 
next lesson. 
00:07:47 45 I Mm. And, so formative-, who implements formative assessment 
practices? Is it just the teachers?  
00:07:55 46 B [Mmm.] 
00:07:55 47 I [Or is it …] 
00:07:58 48 B I would say … We start with like the school policy. [Mmhmm]  
00:08:02 49 I [Mmhmm] 
00:08:03 50 B So: it is a part of the-, when we set up the school we have already 
decided uh for the other six subjects, I mean apart from the three with 
the paper um test then we are using formative grades to for-, for their 
report cards. So uh but throughout this year uh all this year’s we 
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gradually um fine tune our um: … our um … what should I say? The-, 
the-, the-, the definition of the summa-, formative assessment in our 
school. Like still in the past like the beginning of the uh school um 
teachers still think that oh formative assessment means the daily mark 
so the-, the activity that they do in the lesson is um … is only for the 
grades in the report card. So it’s … not the kind of formative 
assessment at all. So but then um like then we keep on giving: teachers 
um: P uh PD.  And then so em: then they try to understand more the-, 
the-, the-, the concept of formative assessment. So now, yes some of 
the tasks would be graded but for some of them it is only for like for 
checking for understanding … Mm. So I would-, I would say from-, 
from the beginning it-, it is the school policy. But now, its like … … 
to-, I think it is moving towards like the teacher’s decision and the 
teacher’s … based. 
00:09:48 51 I Do you um: implement peer assessment?  
00:09:52 52 B Peer assess-, you mean among the kids?  
00:09:55 53 I  Mm. The kids.  
00:09:56 54 B Yes. Yes.  
00:09:57 55 I Um does it … um particularly for English um … is there a difference 
between p. 1s like the younger-, like lower primary and upper primary? 
00:10:07 56 B I think so uh usually for peer um: assessment uh: we won’t … I think 
we won’t do it in grade 1 and 2, or just a few in grade 2. We-, we start 
do it in mainly um in writing.  
00:10:23 57 I Oh writing.  
00:10:24 58 B Yeah. Yeah. And then starting fro-, uh from grade 3 we will um … 
introduce this concept to them … and then they can like um give 
comment on their writing. Um grade 1 and 2, we did someth-, we do 
have something like that but it’s not … 
00:10:47 59 I It’s not explicit?  
00:10:49 60 B Not very for- … explicit. Yeah. Or-, or we will just do it orally like 
show and tell, after their show and tell like maybe we will say “Oh 
what do you think about her performance?” And then some of the kids 
may say “Oh, they uh she ca-, she should speak louder. She should uh 
look at the audience.” I think this kinds of comments is also … a way 
to like do the peer assessment. But it’s not like written and very formal. 
Yeah, so um … But towards like … grade 6, then (ha-), the upper grade 
they are they-, they are doing li-, they are doing more ((world)) like um 
… prepared for the peer assessment  
00:11:33 61 I Mm … Mm ok. Um so what kind of formative and summative practices 
are being carried out?  
00:11:39 62 B What kind of [formative um:] 
00:11:41 63 I [I know for p. 6 there’s debate, show and tell] 
00:11:45 64 B Um: … Like formative assessment for example the literature circle and 
also (coughs) what the grade 6 are doing … the [Socratic …] 
00:11:58 65 I Socratic circles?  
00:12:00 66 B Yeah. I think is also a kind of um formative assessment. And like what 
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you said the debates, show and tell, discovery quest um … … what else 
…  
00:12:16 67 I Um …  ((I have)) a question about the summative, so is it just mainly 
just tests for summative assessment? 
00:12:21 68 B Summative assessment, yes. Mainly the mid-term, end-term. 
00:12:30 69 I Mm. Ok and then um … … You answered this. Uh: do you feel you 
receive enough support from the school to carry out formative 
assessment practices?  
00:12:43 70 B I think so because w-, like um … We have done the lots of PD. 
00:12:48 71 I Mmhmm. 
00:12:49 72 B Mm: Um apart from like (coughs) eh inviting the outsiders we also do 
some in house training, and also um: (coughs)   
00:13:00 73 I For the PD, is it particularly focusing on formative assessment? 
00:13:05 74 B Yeah um like I think … we have been … putting our focus on 
formative assessment for um … th-, three to four years, like this is our 
eighth years. (Coughs) So we have been putting the-, the f-, um: the PD 
theme on formative assessment for th-, three to four years. So they, I 
think, they are … like most of us are quite familiar with-, with the 
concept. And also like we’re working with Battelle um st-, starting 
from uh uh I think it’s last year, ok then and-, and we also have some 
external support. And also I think um … … um the school is quite … 
open and give us … rooms to like design what-, what we really want to 
… try or want to do in the-, in the lesson.  
00:14:06 75 I The PD theme all the teachers attend formative assessment. So is it um 
like the, do you learn about the different activities or ways to …  
00:14:16 76 B Yeah, we-, like uh … … uh: like the exit slip: and the yes, no cards or 
things. And … uh (coughs) also in … uh in our server like I-, I-, I think 
is in the … … s drive or t drive, I can’t really remember like we have 
some um … because we have-, we have-, eh we have been buying 
books like about formative assessment. If some of them are quite like 
the handy things we’ll scan the … the-, the activities or the books onto 
the server. So like you can … 
00:14:56 77 I Oh ((so)) the teachers can access it.  
00:14:57 78 B Yeah. All the time. Like any time you want to … So I think it, i-, it 
should be ok.  
00:15:05 79 I Um … So what do you see as the teacher’s role in the classroom? 
00:15:11 80 B Mm: … … We: should be the facilitators but … … In reality 
sometimes we-, we really can’t, right? We uh  
00:15:23 81 I Yeah  
00:15:24 82 B Not for every lesson. I mean but uh … We-, we should like let the-, let 
the students acquire the learning by themselves rather then just spoon 
feeding them like you should do this, [you should do that right?] 
00:15:41 83 I [(laughs)] Yeah. Uh so how do you enhance your role like, how do you 
try to make them learn by themselves.  
00:15:48 84 B Um … Because this year I am teaching … grade 1 and 3. Eh grade 1 
eh: … and my group is the low group. So I-, I think um … my role as a 
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like uh … as a facilitator is … is weaker in this [group.]  
00:16:08 85 I [Mm.] 
00:16:09 86 B Like I have to-, to give them like, I still have to spoon feed them some 
basic things before they can move on. Um but like grade 3 um … I-, I 
will try to like do some group work or like some um um cooperative 
learning tasks with them. So they-, they can get to the-, the-, the um I 
mean the-, the knowledge themselves. Or even sometimes like um … I 
have to … like teach them some grammar like is … uh then I-, I won’t 
really tell “oh this is past tense” and when we will use it. I will rather 
like use some ((?)) examples different examples and ask them to uh can 
you find the patterns um um and what do they see from these um 
examples. So then I think (cough) at least they use their brain before-, 
before getting those-, those uh um knowledges.  
00:17:17 87 I Um why do you think the EDB introduced formative assessment?  
00:17:21 88 B Uh … I think like I believe formative assessment do like help the kids a 
lot in their learning. Um so and … besides I think ((and)) … with EDB 
involvement it helps like uh the parents or even the students to … … to 
look at assessment from a different angle. So-, like or uh learning fr-, or 
even like looking at learning from a different angle. So learning doesn’t 
mean getting good grades only.  
00:17:59 89 I Mm yeah.  
00:18:00 90 B Yeah. So-, so, if … if we don’t have formative assessment um what we 
are doing is all about uh grades, good grades you have to get straight 
As in your report cards and things like that. But with formative 
assessment then we know “oh” uh … yes something we-, we cannot do 
but something we are really good at.  
00:18:23 91 I Mm.  
00:18:24 92 B Mm. 
00:18:25 93 I Um do you believe it is useful?  
00:18:27 94 B I think so.  
00:18:30 95 I And then … for English teaching do you think that formative 
assessment enhances their English learning experience?  
00:18:39 96 B I think so. Yeah. Because u-, um (coughs) when comparing to my first 
school like it’s a traditional uh local school um … the l-, the learning is 
very limited. Like … uh … mm bound by the textbook and-, and l-, and 
restricted by the assessment like all the um … the-, I mean the 
assessment requirement. Ok but um with more formative assessment 
we can make it, like make the learning process more fun and more 
authentic. Yeah so I think it really helps them in-, in their learning.  
00:19:30 97 I Mm. Um what kind of assessment practices do you incorporate in your 
teaching?  
00:19:36 98 B Mm. Sometimes I will, ah for … grade 1 the-, the … … uh I think I 
used uh exit slips quite of-, quite often.   
00:19:49 99 I Mmhmm.  
00:19:51 100 B Yeah. So i-, it checks their learning, eh uh their-, their, um 
understanding on-, on some topics. Uh for grade 3 um  
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00:20:04 101 I What about exit slips? Do you ask them to write it or just say it to you? 
00:20:08 102 B Because my group is low, usually I will just orally  
00:20:12 103 I Oral.  
00:20:13 104 B Yeah … Um for grade 3 I will like um … … I will just sometimes use 
the online games or um some … IT like you do some-, something … I 
will usual-, usually use IT in as a-, as a tool.  
00:20:34 105 I Mmhmm.  
00:20:35 106 B Mmhmm.  
00:20:36 107 I  Mm ok in what ways do you use IT? 
00:20:38 108 B Uh for example um … … I will give them some … online quizzes or 
online games (coughs) and eh I think online games is quite … is quite 
welcomed by my-, by my kids um they … like they will work like 
when we learn s-, say a topic um preposition for example then they-, 
they work on um diff-, I will check out who can get the highest level 
and then and they-, they … they feel like they are being challenged. 
Yeah. So … 
00:21:22 109 I Um … Would-, would you like to increase the amount of formative 
assessment you use in your classroom teaching? [Or] do you think it is 
enough?  
00:21:30 110 B [I] … I think um … … I think I can use more in grade 1, frankly 
(laughs) but-, but it really depends like is-, is also depends on the 
ability of the kids, like last year m-, even um the low group was more 
capable. Last year, I was also the uh low group teacher. Like last year 
my group was more capable and they did the work very fast so then we 
can have more like uh cooperative learning tasks or group work or pair 
work. But this year my group is weaker and they are fr- … frankly, 
they are very slow. So then I ha-, I have to … 
00:22:18 111 I Support them more.  
00:22:19 112 B Yeah. I have to support them more then-, then it-, it, I really cut some 
of the like formative things …  
00:22:28 113 I To support them  
00:22:29 114 B Mm.  
00:22:30 115 I Mm. Ok. Um. So … uh what kind of formative assessments do you use 
when you teach writing, speaking and reading? Because I know you 
don’t assess listening.  
00:22:42 116 B Mm.  
00:22:43 117 I So what kind of formative assessment do you use for writing, speaking 
and reading?  
00:22:48 118 B Reading um we have diff-, eh quite a lots of tasks in the novel study 
pack. So usually I will follow the-, the packs uh like some discussion or 
some uh … RAFT writing like these kinds of things. And: and then 
speaking … uh I wo-, I, actually I did quite a lot of uh group discussion 
with my kids.  
00:23:14 119 I Mm. 
00:23:16 120 B (Coughs) And what else?  
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00:23:18 121 I Um writing.  
00:23:19 122 B Writing eh writing … um … … Writing I-, I try, I did uh the … … the 
jigsaw […] Jigsaw thing. I can’t remember the name. (laughs). 
00:23:32 123 I [Ah.]  
00:23:35 124 I So jigsaw like you ask them to move around. 
00:23:37 125 B Yeah. Re-reading different uh articles and then they share.  
00:23:42 126 I Oh yeah. Jigsaw.  
00:23:44 127 B Jigsaw. Yeah.  
00:23:45 128 I Do you feel that it makes a difference in their learning? … Using 
formative assessment?  
00:23:50 129 B Mm: … … … I think um … it is more obvious in writing than reading.  
00:24:00 130 I Mm. … … … … … Mm so you can see m-, like that they’ve [used the] 
feedback after.  
00:24:09 131 B [Yeah.] 
00:24:11 132 B Yeah and like maybe through different like through the different 
activities they have more ideas being exposed. Like then-, then their 
writing is better. But for reading um … I think it is restricted by … 
what should I say? The-, the … … the um reading level of the kids.  
00:24:42 133 I Oh ok.  
00:24:43 134 B Mm.  
00:24:47 135 I And then um … uh do you, did you recently carry out any formative 
assessment activity?   
00:24:56 136 B Mm: … We, um, yeah recently I did the RAFT writing with my um: 
grade 3 kids.  
00:25:05 137 I Um what does it, do you ask them to do?  
00:25:08 138 B Uh … um actually is um is about the novel study “The Enormous 
Crocodile”. So um the RAFT uh is they have to like write-, write a 
piece of article to different audience as a different role. Ok and then em 
before they because ah I should show you. Do I have the pack with me? 
(Begins to look for the novel study packs) Oh sorry. Ah I don’t have 
them. Excuse me. So um in um in their activity um like um they have 
different roles like uh … uh you are the enormous crocodile or you are 
students or things like that. And then I try to group them um … uh 
according to the roles and they talk about the-, the ideas first before 
they go back and do their writing. So um … … then I think it-, it helps 
them in their brainstorming or-, or-, or things like that.  
00:26:20 139 I Mm. Ok would you do anything differently? 
00:26:23 140 B Mm: d-, I mean next time, you [mean next] time?  
00:26:26 141 I [Yeah.] If you were to carry it out again.  
00:26:28 142 B Mm: … … I think I will mm: … … Let me think about it … … Mm: 
… … I think will give them more support or before like before the 
lessons they have to do some research.  
00:26:55 143 I Mm.  
00:26:56 144 B Yeah because um … like they … when they come into groups, I found 
that ah still some of them don’t (Man interrupts asking B something in 
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Cantonese). So they-, they um … they ((?)), because I-, I didn’t like I 
didn’t ask them to … prepare for this task before the lesson. So when 
they get, got into groups um some of them ((?)) didn’t know exactly 
what the task is about or things like that. So I think um … If I can give 
them some more time for the preparation it would be better.  
00:27:40 145 I So overall from this activity do you-, how do you think it helped with 
their learning? 
00:27:45 146 B Mm: … … … I think first uh they can share their ideas with the others. 
So it helps them to like ((?)) um … It helps them like in their 
presentation, communication and also like the-, the manner in a-, in a 
discu-, in a discussion group like this is something … not relate, really 
related to-, to [English learning.] 
00:28:18 147 I Its just knowing how to behave in a group.  
00:28:20 148 B Yeah. But in terms of um … uh learnin- … uh English learning I would 
say it is um the second half of the-, of the task is they have to do the 
peer editing part. Then they … um they can … when they re- … when 
they read the-, the student’s work they have to like first of all refresh 
their memory or remember-, remembering what we-, we have taught, 
we have learned in-, in-, in this term. And then they can uh apply them 
in the-, in the writing or in the proofreading part.  
00:29:07 149 I Mm. Ok and then um … How well do you think the students respond to 
formative assessment?  
00:29:16 150 B Mm: … I think they are quite positive to-, to formative assessment.  
00:29:25 151 I Are there any differences between um like upper and lower primary 
towards formative assessment?  
00:29:32 152 B Mm: … … … I th, I guess, I think um if it’s for the, usually the tasks 
for lower grade would be more game like. Then so they are quite 
welcome and they enjoy the activities. But I-, I don’t know because I-, I 
have not been teaching the upper grades for several years (laughs). Uh 
but I think maybe if you are in grade 5 or 6 … the tasks like would be 
more paper and pen then they may … I don’t know they may not enjoy 
… the activities.  
00:30:25 153 I Um what do you think students do with the formative assessment you 
give them?  
00:30:31 154 B Mm: … … … … So its … its really have to like depends on the tasks 
that are designed. If it is challenging, then the students would be 
engaged. … However like if it is something they think is boring then 
you can expect the-, the-, the responses. Yeah (laughs).  
00:31:00 155 I Um I noticed for some formative assessment like you ask them to bring 
it home to get their parents to sign. So do you also require them … like 
them to do it for all formative assessment? 
00:31:15 156 B Mm:  
00:31:16 157 I Like for some like written projects like …  
00:31:19 158 B … … … Not for all the formative assessments. It really depends. If-, if 
that task is graded, then usually it goes with a rubrics then the parents 
have to sign. If the formative assessment is like an activity [in the 
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lesson] then no.  
00:31:42  159 I [In class.] Do you think the parents find this useful? ((?)) [((?)) To 
get]the ((?)) feedback.  
00:31:49 160 B [Mm:] … … I think it takes time for them [to understand] this. 
Especially for the grade 1 parents.  
00:31:55 161 I [To understand] Oh because they’re still new.  
00:32:02 162 B Mm.  
00:32:03 163 I Um do you provide any support then? For the parents that are new.  
00:32:06 164 B Uh … Yeah we had like em every year in September we have a, the 
curriculum evening. Then we have a speci, a special section for the 
grade 1 parents explaining the meaning of-, of the rubrics. And how-, 
how do you interpret like the-, the-, the rubrics. Ok. And then we have 
um … what the newsletter … almost every month. Then it also helps 
like the-, the-, the parents to understand.  
00:32:42 165 I Do you require them to do anything with the formative assessment? 
00:32:47 166 B Um … What do you mean … [anything?]  
00:32:48 167 I [Like] Um if it’s writing they, they use, by process writing so you ask 
them to draft it and revise it. So afterwards they have to produce their 
own …  
00:33:02 168 B [Product] 
00:33:03 169 I Product. Ok and then um so for writing it’s just … What about for 
reading like what do they do with the  
00:33:11 170 B Reading … 
00:33:12 171 I or or sp-, speaking? 
00:33:15 172 B Mm: Speaking then it would be our [show and tell].  
00:33:19 173 I [Show and tell.] So just give feedback and then they work on it for the 
next one.  
00:33:22 174 B Uh show and tell is graded. So they-, um will-, will also go with a 
rubrics. Ok. Yeah, we will tell them oh what is your goal next time. Uh 
how can you improve next time. Yeah. And also reading um … for 
lower grade, like grade one and two we will do guided reading. Then 
this is also a kind of formative because they-, they read they-, they will 
progress by their own like pace. Um for upper grades we have the um 
novel study and literature circle. Then … it’s all … it’s mainly on 
discussion. Um 
00:33:10 175 I Mainly on discussion.  
00:33:11 176 B Yeah  
00:33:12 177 I And then um do you think it is successful? … Like using formative 
assessment. Are there any concerns you have in implementing 
formative assessment?  
00:33:24 178 B Mm: … … … I think it’s quite successful in our school. Mmhmm. Uh 
… … Mm: … … But sometimes like … when we plan for the tasks … 
(Woman hands something to B, and speaks to her in Cantonese). Um. 
For- I think like when we design the tasks its um sometimes … off 
tracked it-, it-, it becomes a game rather than [a-, a] formative … 
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00:35:11 179 I [It’s like] Oh so finding a balance  
00:35:14 180 B Yeah.  
00:35:15 181 I Between the game and the assessment quality? 
00:35:18 182 B Ye-. Um. … … Ok uh but we try to design the formative assessment 
tasks like not just MC questions, not just paper and pen. But sometimes 
uh when we like design it more l- game like then … we try to like, we-, 
we missed out the learning targets. Yeah then-, then it’s just like oh I 
just want to have fun in this lesson. [But not-,] not tightly connected 
with the  … 
00:35:55 183 I [Oh then you forget the learning] Learning targets.  
00:35:59 184 B Learning targets. Yeah. 
00:36:00 185 I Ok um do you think it’s useful for your own teaching, formative 
assessment?  
00:36:06 186 B I think so. We can understand the kids better.  
00:36:14 187 I Um do you spend a lot of time preparing for formative assessment?  
00:36:21 188 B Mm: … … … … I think so.  
00:36:32  189 I Do you think that um it takes up your time to plan for the formative 
assessment activities? Or do you think it’s … 
00:36:39 190 B I think uh … … When I plan for my lesson the formative assessment 
would be the … would be the main part.  
00:36:53 191 I Mm. … … Um h- last question do you think teachers play a significant 
role in formative assessment? Does it depend on the teacher or … ?  
00:37:07 192 B I think it depends on the task.    
00:37:10 193 I On the task?  
00:37:11 194 B Mmhmm. 
00:37:15 195 I So then the task itself affects the formative assessment quality?   
00:37:20 196 B I think so.  
00:37:31 197 I (8 second pause)  
 
Mm: so um overall like do you think that um teachers do they-, do you 
think they can control, they have control over what kind of formative 
assessment they use? Like do you think that their choices affect the 
quality of formative assessment?  
00:37:55 198 B I think … … mm what should I say I think … … mm … … the more 
experienced teachers they would um … … they would like … control 
the quality, the design of things more easily. Yeah because something 
that like, because of their experienced like they h-, they have they can 
expect like they have something on their mind already. I think um the-, 
the experience of the teacher really affects the quality of the formative 
assessment.  
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Appendix 6 – Transcript Interview Teacher C 
 
Date 25th March 2014 
Participant Teacher C  
Duration (minutes)  16:13 
Medium of interview  English  
 
Transcription key 
Coding conventions   Meaning  
[ ]  Overlapping turns  
...  A short pause (approximately one 
second) 
(( ))  Uncertain transcription  
((?))  Indecipherable  
: Extension of the sound or syllable it 
follows  
But- A single dash indicates a halting, abrupt 
cut off to a word or a part of a word  
( ) Physical interruptions  
 
I – Interviewer (Researcher)  
C –Teacher C 
---- Omitted teacher’s name  
 
Counter 
time 
Line 
no. 
Speaker Talk 
00:00:02 1 I Ok um how long have you been working as a teacher?  
00:00:06 2 C Um: about five, five six years, yeah.  
00:00:13 3 I Um why do you think assessment is carried out?  
00:00:17 4 C Um to monitor the progression of kids. So that teachers can either like 
support where needed and know like the level of the kids so that they 
can perhaps give extension as well like, yeah and make differentiations.  
00:00:34 5 I Um what is your understanding of the term formative and summative 
assessment?  
00:00:39 6 C So formative is kind of like a more um practice based uh assessment 
where the kids are given a lot of feedback and a lot of guidance when 
you’re doing something. But summative is kind of like a … test like a 
proper test like you know to see what kind of level or how much you 
have learned after like one term or something.  
00:01:02 7 I Um how would you describe your school’s assessment culture?  
00:01:06 8 C Um actually this school has quite a lot, you can tell right? Cus there’s 
like um two uh summative assessments per term and another like two 
formative per term. Um but I guess it’s kind of good cus they get the 
practice. They get a lot of practice and, and I think our formative is 
quite useful for them cus we really guide them into like how uh what 
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kind of things they need to learn and, and just guide them in the right 
direction. And we-, we provide a lot of like uh differentiation and a lot 
of oral fe-, like a lot of, different kinds of feedback so that they know 
what they’ve done well and what they can improve on. So I think it’s 
quite, quite good to quite good ((?)).  
00:01:49 9 I Um how are formative and summative results reported?  
00:01:54 10 C Sorry?  
00:01:55 11 I How are formative and summative results reported? 
00:01:57 12 C How they are reported? So um basically we … we put them on an excel 
and uh we kind of like uh input all the grades and, and-, and-, uh into 
the excel sheet. So some-, like you know sometimes for reference and 
sometimes we at the end of the year we can kind of see how each grade 
performs is like and things like that. … So but not all grades are entered 
in just some uh formative and sum-, summative.   
00:02:24 13 I Mm ok um so you already answered. Who implements formative 
assessment practices? So is it just the teachers or the students also?  
00:02:34 14 C Who implements … 
00:02:35 15 I Yeah 
00:02:36 16 C The formative assessment? Well usually it’s the teachers … but 
sometimes like depending on uh you know on-, on-, on the kid’s 
performance we can implement it as well. Especially cus we’re still –uh 
so noisy- especially cus we’re still like kind of like um developing our 
school we’re not really like very, very stable yet. So sometimes if say 
one grade is like uh finding things a bit difficult we can still implement 
it like that. So I guess kind of both.  
00:03:05 17 I Ok um … so what kind of formative and summative practices are being 
carried out, right now? ((?)) 
00:03:14 18 C Everything like we have like uh oral like show and tells, uh these are 
formatives, right? Um we have discovery quests for upper grades uh 
you have like debates and stuff like that these are all orals. And then 
writing we have like ongoing as well. Like writing types. Different 
writing types. And then we also have reading like guided reading and 
uh literature circles. And these are also like you know you get like a-, a 
what do you call it? Like a grid and feedback as well. … So kind of like 
all three of these aspects we do.  
00:03:48 19 I Mmhmm. Um do you know any other types of formative assessment 
practices oh this is the same as the last one. Um do you feel you have 
enough support from the school? To carry out formative assessment?  
00:04:00 20 C Mm: I think so cus we have like obviously the … the subject co is very 
like you know supportive but um we have like a lot of resources. We 
have like quite a lot of IT facilities and we get lo-, lots of training as 
well. So there’s plenty of workshops that we, it’s kind of optional but if 
it’s relevant then we can go to it. And at the moment we’re doing FIP, 
you, I think ------’s told you about it. Right? Which is um kind of like 
it-, it explains and it kind of like gives you training for formative 
assessments as well and how we can make it like less intimidating. So 
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it’s yeah its really its quite … supportive.  
00:04:41 21 I Um what do you see as the teacher’s role in the classroom?  
00:04:44 22 C Mm: teachers role uh kind of like a facilitator rather than a, cus of I 
think now it’s kind of like different. It used to be like teacher has to be 
like talking all the time right? But now, I think the most important thing 
is like-, like you teach the kids and you facilitate their learning. So it’s 
more like activity based. And then you just, you can just go around in 
groups and kind of like guide them like you know what you, they 
should be doing. […] Yeah it’s just facilitator.  
00:05:13 23 I [Mmhmm.] How do you enhance your role as a facilitator in the 
classroom?  
00:05:17 24 C Um: … So I’ll make sure like you know all the activities are-, I’ll make 
all the activ-, there’s a-, different activities going on in the classroom. 
And then um … basically they know what they are doing so that the 
target is like really um explicit to them so maybe you can go in the 
classroom and then you know ok today’s target is like learning verbs or 
whatever right? So once you go in they know the target they just do 
((?)), do their stuff and then you just, you can just attend to different 
groups to-, to guide them what they need to know.  
00:05:52 25 I Um why do you think the EDB introduced formative assessment?   
00:05:58 26 C I guess it’s just adding in extra practice for them and then um … Yeah 
just adding in extra practice.  
00:06:08 27 I Uh do you believe formative assessment is useful?  
00:06:12 28 C Uh yeah I do think so because it’s kind of like um if they just get 
assessments I feel like the kids get really scared. But if they’re exposed 
to like kind of like practices and things like that and then you get 
feedback and things they’re less intimidated with the real thing. And 
they really know ok these are my strengths, these are my weaknesses 
and next time for real then I can work on those things. … So I think it 
is, it’s just less frightening for them.  
00:06:39 29 I Mm: ok … and then um for-, in par-, with particular regard Eng-, to 
teaching English do you think it enhances their language learning 
experience? In what ways?  
00:06:53 30 C Say that again, sorry?  
00:06:54 31 I Um with-, for teaching English do you think like formative assessment 
enhances their learning ex-, language learning experience? [In what 
ways] 
00:07:01 32 C [Um:] Yeah it does because they get a lot of feedback right? So 
obviously, like it depends which subject but um I mean like you get 
oral, you get your reading practice and writing right? So I think it-, it 
does … and you always get constant feedback anyways from the 
teachers. So it’s kind of like if I do something incorrect then I can 
improve myself. So yeah.  
00:07:26 33 I So what kind of assessment practices do you incorporate in your 
teaching?  
00:07:32 34 C Mm: … Wh-, what you mean assessment practices? Like formative?  
 91 
00:07:36 35 I Mm. Formative 
00:07:39 36 C Uh: everything. You-, you have like as I said those three things right? 
Oral, and reading. And actually you can do it through games as well. 
Sometimes like it’s-, it’s just less scary so sometimes I can be playing 
“big tv” with my kids and then uh through that they can learn like 
vocab, they can use like oh adjectives and stuff and if they get it wrong 
immediately the teachers are there to “oh oh maybe it’s not that”. So 
there’s a lot of different things that you can … Is that answering the 
question or am I going a bit off?  
00:08:06 37 I Um a bit off. Like what do you do personally? Like in your own 
classroom? Like what do you … use in your classroom to like … How 
do you incorporate formative assessment in your teaching, daily 
teaching? … Like um you have like exit slips and … 
00:08:23 38 C Yeah, yeah that’s what I mean like you can have like games, you can 
have like thumbs up if you get it, thumbs down if you don’t, yeah exit 
slips or like exit cards. That’s what I mean, at the end of the lesson 
sometimes I, for me I play games cus I-, I um I kind of teach logos only 
and for them its more fun for them and you kind of like just wrap up 
the concept. … At the end of each lesson, so that it kind of like reviews 
the day. … So that’s what I mean like games and stuff.  
00:08:50 39 I Could you increase the amount of formative assessment in the 
classroom?  
00:08:53 40 C Could I increase it?  
00:08:56 41 I Mmhmm or would you like to or do you think you are doing enough.  
00:08:59 42 C Um: I think sometime time doesn’t allow me like because there-, there 
are things I need to do as well. But most of the time I-, I try my best to 
incorporate like a lot in each lesson. But obviously sometimes people 
just run out of time and-, and you can’t blame yourself for it. So I think 
I’m ok. If time allows then I will-, I will do as much as I can.  
00:09:20 43 I Um: so you already mentioned that uh do you feel formative 
assessment makes a difference in students’ learning?  
00:09:29 44 C Um: if it’s done properly yes. (laughs) If it’s done properly then yes 
because as I said you always get constant feedback. So it’s kind of like 
concept check every single second you know. It can be like “oh do you 
understand?” Yes. Right, you know? But obviously it has to be done 
correct.  
00:09:46 45 I So how would you define being done correctly then?  
00:09:49 46 C Um: it’s like s-, actually like some things like thinking circl-, uh 
thumbs up and thumbs down there’s also a question of like you know, 
are the kids actually being real? They can just be like “Yeah!” I-, I just 
wanna go like thumbs up. So that’s probably not the best to way to do it 
with some people. Uh if you do it properly it can be like exit even exit 
slips sometimes “what have you learned?” you can write anything 
down right? So you just have to judge like ok what things at what time 
should be done correct. … That’s why I think games is the best because 
its fun and its kind of like you can do competitions sometimes and … 
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and it’s just you can know their levels as well … at the end of the 
lesson.   
00:10:33 47 I Um: uh do you have your [sample of students work?] 
00:10:38 48 C [Yeah, yeah, yeah] I don’t know what you want to see though. There’s 
real assessment and there’s formative. Cus they keep it in the same 
folder.  
00:10:42 49 I I’m looking at formative.  
00:10:44 50 C Yeah. … Like writing?  
00:10:47 51 I Um: 
00:10:48 52 C There’s oral [as well].  
00:10:49 53 I [Can be-, can be anything] It’s just a particular like  
00:10:53 54 C This is their poetry recital.  
00:10:54 55 I Mm: ok and um if you were to do it again like is there anything you 
would do differently?  
00:11:01 56 C With this one?  
00:11:02 57 I Yes.  
00:11:03 58 C With the poetry recital. You mean how I mark or like the, their 
presentations?  
00:11:07 59 I Their presentations  
00:11:09 60 C Mm: I think with this one if I had more time I would really practice 
more uh poetry recital with them first. Cus actually with grade 2 they 
do uh show and tells plus one poetry recital right? I feel like it’s a bit 
unfair how they can just-, they just like … suddenly just jump into 
poetry. So we hav-, without like properly practicing first. So I guess 
that was a little bit like unfair for them. So if I had to do it I-, I would 
practice a bit more poetry recitals expose them a bit more to poetry 
first.  
00:11:40 61 I Um …  
00:11:41 62 C But time didn’t let me. So …  
00:11:43 63 I Do you think this was useful for their learning?  
00:11:46 64 C Yeah because it teaches them like for example oral like uh you can 
teach them like intonations and volumes in a different way. Usually 
with show and tell it’s more casual, like just talking and stuff like that 
right? But this is a little bit more formal, you can use facial expressions, 
you have intonations because it’s, it’s kind of like reciting a poem 
right? And you can like kind of like get the feelings a bit more. So it’s a 
different way of as-, assessing oral. So I think this is quite nice. For it. 
Yeah.   
00:12:14 65 I And um: … … … Um how well do you think students respond to 
formative assessment when it is used in the classroom? 
00:12:25 66 C Uh it depends what. But usually they get a little bit um nervous. Cus in 
a way it’s still kind of like recorded right? Um so in a way it’s, it’s, it’s 
a little bit scary for them but uh I-, as-, as they do more they get a little 
bit more used to it, I guess. And I always tell them it’s ok its just 
practice. So you know like whatever grade you get you can always 
improve and stuff like that.   
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00:12:51 67 I Um like after you give students the formative assessment back what do 
you think they do with it afterwards? Do they use it and apply it for the 
next time?  
00:13:00 68 C Uh usually I get them to read what I have written and obviously you 
can discuss with your parents. Cus they take it home right? And then 
yeah, I tell them to focus on like ok so you can look at like say this one, 
oh this boy got like a, an “A” on these things. So ok maybe you’re 
doing well then work on your-, your uh weakness. … And then uh next 
time you can try and do a little bit better on that one. That’s what I tell 
them to do.  
00:13:27 69 I Uh: so normally you have students bring the formative assessment back 
home to sign is it-, do you need them to do anything else with 
formative assessment?  
00:13:37 70 C Uh this one I don’t but with the writings and stuff like that there’s a self 
reflection. So they can just write like “oh next time I can improve on 
what, what, what, what” and then “I’m happy with what, what, what, 
what.” And sometimes there’s a like a parent’s comments as well so we 
get like kind of like um other people’s feedback to their wri-, to their 
performance as well.  
00:13:58 71 I Um do you believe formative assessment is successful? And why?  
00:14:03 72 C Uh yeah if you do it properly (laughs). But as I said like you know it’s, 
it’s good practice for them. And I think like if-, if they’re gonna have 
like something assessed, I think they should get a little bit of practice 
first and know like ok these are my strengths and weakness. And it’s 
kind of like having a chance for them. Instead of like just throwing 
them into the real assessment and-, and testing them. Cus it’s not really 
fair right? So I think this is good and when you do it continuously, they 
really know ok this is what I am doing well, I need to keep this up but 
I-, but these are always my-, my-, my weakness and there’s something I 
need to do about that. So I think it has to be continuous as well and kept 
consistent. … Um and kids, I think like students have the right to know 
the uh the learning expec-, expectations right before the …  
00:14:55 73 I Assessment?  
00:14:56 74 C Yeah. Because that’s what they’re working on right? So … 
00:15:00 75 I Uh do you think it’s useful for your own teaching?  
00:15:03 76 C Yep. It is useful. Can I just say yes? (laughs) Yes because um I feel like 
actually cus we haven’t really done clear targets like uh how do I say 
this? Um my first two years of teaching, I really didn’t make my 
learning targets that clear to my class and you can just tell the 
difference because they kind of like clueless, you know? Every lesson 
or whatever. But now that they know and it’s always continuous and 
stuff like that, they kind of get like a clearer picture and the-, then 
there’s something to work towards on. And obviously it benefits me 
because my kids understand a bit more.  
00:15:38 77 I Mm ok.  
00:15:39 78 C Yep.  
 94 
00:15:40 79 I Um how do you think parents respond to formative assessment?  
00:15:45 80 C I think they’re pretty support about it. I think parents perceive it as the 
same way as teachers, “oh like they get more practice”. You can’t just 
throw my kid into like, you know a pool if they don’t-, if they don’t 
know how to swim right? So it’s just like giving them a-, a lot of 
practice and I think cus they get feedback as well. Parents can write 
their feedback so they’re always exposed to what we do in school as 
well. And everything seems ok, no complaints yet.  
00:16:09 81 I Um do you feel you spend a lot of time preparing for formative 
assessment?  
00:16:13 82 C Um: … Now that I have been teaching here for five years no. But 
initially yes because you have to uh stabilize your-, your materials and 
things right? But once, after a while like you-, you know get used to it, 
it just-, it just kind of comes naturally. Like the games and exit slips it’s 
just huh it’s just, you just do it. But obviously you plan before right?  
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Appendix 7 – Transcript Interview Teacher D   
 
Date 25th March 2014 
Participant Teacher D 
Duration (minutes)  20:21 
Medium of interview  English  
 
Transcription key 
Coding conventions   Meaning  
[ ]  Overlapping turns  
...  A short pause (approximately one 
second) 
(( ))  Uncertain transcription  
((?))  Indecipherable  
: Extension of the sound or syllable it 
follows  
But- A single dash indicates a halting, abrupt 
cut off to a word or a part of a word  
( ) Physical interruptions  
 
I – Interviewer (Researcher) 
D – Teacher D  
 
Counter 
time 
Line 
no. 
Speaker Talk 
00:00:05 1 I Um how long have you been working as a teacher?  
00:00:08 2 D Um I’ve been working in Early Childhood for 9 years and in this school 
for 7 years. 16.  
00:00:18 3 I  Ok and then why do you think assessment is carried out?  
00:00:23 4 D Uh for a couple of reasons. Uh we do uh one kind of assessment to find 
out what level the children are coming in at so where we should start 
teaching. We do some assessments while they are in class to see 
whether they are progressing and one towards the end to see if they 
have um managed to uh achieve the learning expectations.  
00:00:49 5 I Um so what is your understanding of the term formative and 
summative assessment? 
00:00:54 6 D Um from what I know formative should be ongoing and it is um geared 
towards uh the children improving, getting feedback continuously so 
they can keep improving their work. And summative would be uh at the 
end of the unit or end of the term to um see what whether they can 
actually apply uh whatever they have learned to check-, check for their 
understanding.  
00:01:20 7 I Um how would you describe your school’s assessment culture?  
00:01:24 8 D Uh the assessment culture is um it’s supposed to be a balance, it’s a 
balance of formative and summative and uh it’s actually, it has-, it is 
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followed, it’s not just on paper. It is uh followed as well because the 
report card grades are based on their formative scores as well as 
summative scores. So the children know that if they bombed the 
assessment if they’ve done well in the class work, they still have a 
chance. They have a multiple opportunities to get uh uh a good grade or 
just to be successful.  
00:01:59 9 I Um: um so how are formative and summative results reported? As you 
said they have report cards.  
 
 
00:02:06 10 D Uh they-, we have a record mark sheet so … for-, for example if it’s 
speaking we’ll input all the show and tell, we give-, we have rubrics for 
everything. So the grades are put in for uh show and tell, debates, 
discovery quest and also the end term when they have the actual oral 
assessments. Um similarly for reading and writing we will put in the 
scores uh all the work that is done in class uh according to the rubrics 
and. And towards the end an average grade is found out, one for 
reading, one for writing and one for oral uh A, B, C or D. But in 
addition to that we also have an effort grade, uh to see whether the 
child put in enough effort in their, uh w-, work or not.  
00:02:53 11 I Ok and so how are you-, how do you use these results?  
00:03:06 12 D Uh the results actually are used to uh inform the next year’s learning. 
For example if we have found that uh this year a lot of them have not 
managed to achieve this learning expectation so that means the next 
year’s teacher has to know that it has to be retaught. Or we have to 
actually even look, if it’s an assessment uh grade we have to look at 
whether the assessments were actually tough or there was something 
wrong with the teaching or something that we were lacking. We can 
look at that as well.  
00:03:27 13 I Mm ok. Um so … ok um what kind of formative and summative 
assessment practices are being carried out?  
00:03:36 14 D Summative, I’ll tell you summative first because it’s shorter. 
Summative are midterms and end terms. In addition they also have 
ICAS which are international competitions and um uh we also do the 
TSA which is compulsory. Uh for formative uh in class they will-, for 
speaking they will do show and tells or discovery quests and debates 
and they are given a rubric with uh something they did well and a target 
or a goal. Now this criteria is shared with the children before the task 
uh at the beginning of the rounds so they know what to expect and what 
the look fors are. For writing is the same thing uh the rubric and the 
success criteria are shared with the children before we start our work 
and um they are even encouraged to apply it in their daily work so 
example, for example when they’re writing they will use the rubric to 
assess, self assess their own work as well. So in the end uh when the 
teacher has marked it, they know actually uh they already know, you 
know what that rubric means. In addition uh we have marking stickers 
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which are uh which gives them very specific feedback based on the 
learning expectations. So it’s either praise or it’s a target but it’s very 
focused. Those uh we you those marking stickers. And uh they do 
process writing so it’s not just, they don’t just have one shot at writing. 
They’ll do like a draft, they’ll revise it then they’ll have teacher 
conferencing so they can go back and rework on it. So they get multiple 
opportunities and uh constant feedback from either the teacher or peers 
or their taught self assessment as well. And uh that’s how they can 
improve.  
00:05:22 15  I Uh: do you feel you receive sufficient support from the school to carry 
out formative assessment practices?  
00:05:30 16 D Yes, yes we do. Uh it’s a very open culture. There’s a lot of 
professional development um being offered and um the English 
department is very resource rich and uh the teachers are highly 
motivated. So they are more than willing to share all their strategies or 
talk about what works in the class and what doesn’t work in the class. 
Sometimes it’s uh it there is a bit of time res-, uh restriction uh but 
generally I take it to mean if you have time restriction it’s not that you 
have less time for formative, it means that you have planned too many 
tasks, you need to reduce your tasks.  
00:06:15 17 I Um what do you see as the teacher’s role in the classroom? 
00:06:19 18 D Uh: … in the classroom I would say at different times it’s different uh 
it’s a different role. Initially at the start of any teaching you would be 
check-, checking, you would be checking to see what their prior 
knowledge is. Then you would probably have to be actually either 
eliciting information uh getting them to arrive at an answer or in some 
cases it’s a matter of directly-, direct teaching, which uh rarely happens 
in English. English there is very little rare teach-, like direct teaching, 
it’s uh you do do modeling, you will model something but a lot of 
time’s once you have taught them the procedures and different kind of 
uh cooperative structures then it’s a matter of getting them to 
understand the success criteria and engaging in the task. So it-, it is 
definitely a facilitator’s role.  
00:07:12 19 I Um: so how do you enhance your role as a facilitator in the classroom?    
00:07:16 20 D In the classroom I make sure that uh any structures that we have or any 
uh cooperative learning strategies the children understand them 
completely. So we learn them a few times so that-, that afterwards for 
the rest of the year we just have to pick the topic or the learning 
expectations and they can go off and do it by themselves. And they-, I 
also have to make sure my uh planning is perfect in terms of grouping, 
time management and uh uh group you know, group reward points. So 
that the um you know, the kids are on task and uh uh the behavioral 
issues are not coming. You’re not wasting time with a lot of classroom 
management. Lot of times if the task is engaging enough and eh it is 
achievable you’d need much less classroom management but 
sometimes you have to have uh you know group points and things 
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((like that)). So those have to be planned very well.  
00:08:13 21 I Uh why do you think the EDB introduced formative assessment?  
00:08:17 22 D Uh because I feel it’s a lot to do with pressure on the students. They 
are-, there’s a lot of pressure on uh assessment grades, end term grades 
even with formative assessment in the school, we see when we send 
home the formative writing for example, it is exactly like the 
assessment writing it uh end term writing and it has the same weightage 
on the report card but the children are way more nervous when they get 
back their assessment than they are when they get back their formative. 
And that has to do uh with uh parental perceptions, they perceive 
assessments that which are formative to be much more important 
(coughs) because they feel that they are controlled and they’re more 
fair. (Coughs) … … … … Uh so I guess to reduce the uh pressure on 
the children um and to uh it and because formative will really ensure 
the children are learning and uh there-, you know there’s a lot of uh 
metacognition. So there’s you know they’re aware of what they need to 
do better, how to get to from one point to the other.  
00:09:29 23 I So do you believe it is-, is it useful?  
00:09:32 24 D It is very, very useful. It still can be refined though.   
00:09:37 25 I Um in what ways would you say it can be refined?  
00:09:40 26 D I-, I believe that if you want to make it even more relevant and if you 
want to really reduce the stress what you should do is uh again for 
example if say it’s something like writing you only give them 
comments, you don’t even give them the rubric yet. First when uh you 
know after the entire process writing has been done and it’s the 
teacher’s time to mark, you give them your feedback stickers, you give 
them completely your comments, you know with what was good, what 
target they have. Let them have a look at it first. And one day later, 
maybe give them the grades because once they get the grades they will 
not always look at what comments you have give. Or you completely 
do away the grades.  
00:10:28 27 I Um um in-, with particular regard to teaching English do you think that 
it enhances their language learning experience?  
00:10:36 28 D Uh it does because uh formative assessment involves a lot of peer uh uh 
checking as well. So when you have peer checking you are using 
natural language to talk to each other along with academic terms. So 
when you combine both you will definitely have uh metacognition and 
uh the children are more uh open and you know they’re-, they’re 
happier receiving feedback from their peers. So I be-, believe it that’s 
how it’s gonna uh you know ex-, increase their language use also and 
uh it-, it’s just much more authentic then.   
00:11:15 29 I So what kind of assessment practices do you incorporate in your 
teaching?  
00:11:19 30 D In our teaching uh we will have a variety. So for the younger ones uh 
very simple concept checks will be with uh uh uh to start off to see how 
much they know. Uh where-, where you want to start teaching you can 
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use thumbs up or thumbs down that will tell you what they already, 
whether-, whether they know it or not. Uh I also make sure they know 
the learning expectations, what the learning expectations are, what the 
success criteria is and we spend a lot of time on uh making sure this is 
understood. Then when they have done their own work uh they are 
encouraged to self assess. For example, can I use your pen? Uh 
something like uh clown face so if they’re writing, they’re uh they’re 
this has to be modeled so they’re told ok check your work, if you have 
full stop draw the two eyes, if you have capital letters draw the mouth, 
if you have uh maybe use a conjunction draw a hat and um there is a 
sample on the board and they can check against it uh their own work. 
So this is something, which is very easy instead of just smiley faces. 
When you put smiley faces, children have a tendency to just go-, go 
and color them all. But if you give them a picture with a very, very 
targeted uh success criteria uh but uh it’s simple enough for-, even the 
youngest ones to use.  
 
Whereas with the upper grades, if you’re doing something like reading 
uh you could uh you could incorporate all that the things they have 
learned in the earlier years so as an exit ticket maybe you can ask them 
ok, uh before you go out you have-, you always have to give them a 
choice. You can ask them you can either write a short haiku on the 
main idea or you could-, you have-, and you also have to try to make it 
uh so it covers uh you know different learning styles. Give them a 
choice of drawing a picture to depict the main idea of what happens or 
you know any of the other text types that they’ve learned over the um 
you know earlier years which is short enough to be used as an exit 
ticket. So they could do that and you can rotate it so you can make sure 
that everyone um covers it.  
00:13:33 31 I Uh: do you think you could increase the amount of formative 
assessment in the classroom? 
00:13:39 32 D Um … … … I think probably for something like uh with the lower 
grades for reading I could. For the upper grades I gue-, I guess we are 
alright. But with the lower grades for guided reading we could increase 
the formative um assessment or at least even the record keeping um a 
little bit better. It’s not very strong right now.    
00:14:08 33 I You already mentioned about the. Do you feel that formative 
assessment practices makes a difference in students’ learning?  
00:14:15 34 D Uh it does make a difference in students learning because they-, they 
will always be given opportunities to uh improve their work. They’re 
given constant feedback instead of right at the end. And they are very 
well aware of what the success criteria is so there are higher chances of 
being successful.  
00:14:38  35 I Uh if for formative assessment, do you remember carrying out a recent 
form of formative assessment?  
00:14:47 36 D A recent form of formative assessment? Uh: … … … … … I guess it 
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could be something like an exit ticket which we must have used. 
Something even as simple as when you’re teaching um a sound to the 
first graders when they’re leaving the room, they have to tell you a 
word starting with that sound.  
00:15:07 37 I Do you think that this was useful towards students’ learning?  
00:15:12 38 D Sorry?! 
00:15:13 39 I Do you think that this was useful for students learning? The exit ticket?  
00:15:16 40 D Yes, yes it uh it is more useful for me as a teacher. Uh this exit ticket is 
more useful for the teacher because the teacher knows which child has 
not got it and she can work with that child individually uh at another 
time.    
00:15:33 41 I Um: … How well do you think students respond to formative 
assessment when it is used in the classroom?  
00:15:40 42 D The students are very responsive uh they uh actually enjoy checking on 
each other and they-, they are-, they are pretty good with uh doing their 
self assessment as well. Uh however you have to be very careful with 
uh some things like thumbs up or thumbs down. You have to know 
what kind of formative assessment should be used and at what times. 
Uh if you’re checking to see how much they know, it’s ok to use a 
quick one, if you’re checking to see whether they’ve got it or not it’s ok 
to use exit tickets. But if you’re asking students to check whether they 
have understood something or not you have to have formative 
assessment which shows some evidence of their learning.  
00:16:29 43 I Um so what do you think students do with the formative assessment 
you give to them?  
00:16:34 44 D Um if it’s something like marking stickers they will look at the 
feedback that’s given and uh they will use that success criteria or the 
target that is given to them and apply it in the next piece of writing. So 
they-, or they will if it’s something that’s given in the middle of their 
process writing, they will apply it to their final drafts?  
00:16:56 45 I Um do you require them to do anything with the formative assessment? 
Like um  
00:17:01 46 D They will be given their um targets and things before they do the final 
drafts so they-, they’re expected to use that feedback uh in uh in the 
next step of their work. … … And they also a lot of times they also 
expected to set their own targets as well.  
00:17:23 47 I Do you ask them to look back at their own targets? Li-, like later on? 
To see if they have achieved it?  
00:17:28 48 D Um: no when the unit is finished we actually do not look at it again. So 
for example we do text types right? So at the end the teacher has given 
them feedback based on that they do the final draft, they also do a self 
evaluation where they set their own, two stars and one wish, where they 
can-, they have to understand what they did that was right and one 
target that they had but we have never gone back again and check 
whether they got it or not.  
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However it can-, it is checked in different ways like if you know if it’s 
grammar it because it’s a language it’s easy and it’s very spiral so they 
will be-, they will be expected to-, to apply it in something-, something 
else but maybe if it’s a very genre based learning expectation we will 
not go back and check it.  
00:18:13 49 I Mm ok. … … … And um do you think you have enough time to carry 
out formative assessment?  
00:18:23 50 D Uh ... (looks confused)  
00:18:24 51 I Do you-, do you think you have enough time to carry out formative 
assessment?  
00:18:27 52 D Formative assessment? Uh we should have enough time to carry out 
formative assessment. ((Eh)) because it should be built into the 
planning and if we feel that it is not ((?)), there is it not enough time 
there could be only two reason, one could be the classroom 
management is, needs to be tighter or second could be that the 
curriculum has been planned way too tightly and we need to uh loosen 
it a little bit.  
00:18:53 53 I Um do you think it is useful towards your own teaching?  
00:18:57 54 D I fe-, I believe it is very useful for my own teaching because I can-, I 
can modify uh my expectations accordingly.  
00:19:07 55 I Um … uh do you think that formative assessment is dependent on the 
teacher?  
00:19:15 56 D I feel it is to some extent. It is dependent on the teacher to a lot of 
extent. Um we can make sure all the teachers understand it through 
professional development sessions and you know we have our QCMs 
so through that we can share the practices. However in the classroom if 
the teacher finds she is uh running short of time because of classroom 
management or could be million other reasons formative assessment is 
the first thing that goes out of the window.  
00:19:47 57 I Um do you-, do you feel that um: do you think that you spend a lot of 
time on formative assessment?  
00:19:58 58 D Uh no we don’t-, we do not spend a lot of time on formative assessment 
but we have to do formative assessment at regular intervals. So the-, in 
uh the timing has to be correct. You do not need to spend a lot of time. 
Your spe-, your time should be spent more on the activities uh that the 
children are doing.  
00:20:17 59 I Uh do you believe it is successful? 
00:20:21 60 D I do believe it is successful because you can see a difference in the uh 
children’s work from the first draft to the final draft.  
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Appendix 8 - Audio recordings of interviews (in DVD) 
 
